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Abstract Gender justice includes three basic dimensions: gender equality,
respect for difference, and free choice. In reality, schools construct and reproduce
the gender injustice of the social culture through multiple dimensions that
include the visible and the invisible curriculum, and the teacher’s behaviour. In
terms of gender justice, the social culture and the school culture are like two
separate “circulations”, but these two circulations are of the same inner structure.
However, in pursuing the value of gender justice, we need to start from both of
these two “circulations” at the same time. As a self-conscious cultural institution,
the school should recognize its own small circulation, and then pursue the
realization of gender justice by all possible means. Moreover, the more important
contribution of the school is to help drive the larger transformation of gender
justice in the social culture.
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Gender justice is the fundamental base from which to rebuild morality in our
current era. “If half of human beings are doomed to sink into the abyss, then,
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even though morality is based on the rock, it is still unstable because they will
constantly erode its base by fatuity and arrogance” (Wollstonecraft, 2006, pp.
185-186). Though overly looking, gender justice is a heavily examined issue in
the social science field, yet it is still closely related with education. As a cultural
institution, the school not only reflects gender injustice, which is a fact in our
society, but also reproduces this injustice through its activities and practices.
Therefore, by becoming a conscious, self-governed, gender-surpassing, culturally
aware institution, can the school stop the reproduction of gender injustice? This
topic bears tremendous significance in the examination of the value of gender
justice.

1 Three dimensionality of gender justice

The first dimension of gender justice is gender equality, which includes equal
value, equal realm and equal treatment. Even though no absolute differences
exist between the two genders, gender differences exist, since distinctions can be
made between the two genders. Therefore, the second dimension of gender
justice is respect of difference. The assigning of male characteristics and female
characteristics to males and females respectively is the foundation of the
institution of “gender” in most patriarchal societies, which is unfair for both the
female and the male. Thus, the third dimension of gender justice is to endow
people with an awareness and capability to choose freely between the two
polarizations of male and female characteristics.

1.1 Gender equality

Equal value is the essence of gender equality. The distinction of one gender as
good and superior, and the other as bad and inferior is the premise of gender
inequality. Beauvoir (2004) points out that:

The man is the frame of reference to do the definition and distinction of the
women; while the reversed is not the same case. She is the affiliated person, is
the inessential opposed to the essential. He is “the Subject” and is “the Absolute”;
while she is just “the Other” (pp. 5-6).

Depreciating the female as “the Other” or “the Second Sex” demonstrates
gender inequality. Other expressions of gender inequality often derogate the
female as “the negative side,” “unlucky,” “bad,” or even as the “origin of evil.”

Even though the equal value of the two genders is an undoubted fact, gender
distinctions have existed throughout human history to maintain male hegemony.
To maintain a dominant male hegemony, men have derogated and weakened the
female identity. However, evidence and proof are required to support any value



254 GAO Desheng

distinction between the two genders. Historically, this kind of evidence and proof
usually focuses on physiological differences: “Firstly, the physiological
difference leads to the social differences. These social differences produce the
different value, and the different values that lead to the concept of inequality out”
(Shen, 2005, p. 56). The obvious physiological differences that exist between the
two genders become the “natural evidence” for a “gender construction
society”—a society in which both the male and the female roles are constructed
and created by society to distinguish the value of the two genders. In other words,
physiological differences and gender-biased divisions of labour produce the
social difference between the two genders, which becomes the “social evidence”
to determine the value of the genders.

Human activity is played out in different realms. For example, since ancient
Greece, human activity has been divided into the public realm of national affairs
and the private realm of family issues. With respect to gender equality, all fields
of human activity ought to be accessible to both genders without obstacles or
restrictions. I would call this “the equal realm.” However, one of the objectives
of dividing human activity into the public and private realms is to distinguish the
two genders; importantly, this division has set up the obstacles and restrictions
that prevent females from entering the public realm. Moreover, since ancient
Greece, the public realm has been designated as the world of man because
“man’s virtue is to administer the nation”; whereas women were confined only to
the private realm because “women’s virtue is to take care of the family, to handle
the housework, and to obey her husband.” Consequently, from the ancient past to
the present, it is obvious that the “unequal realm” is one of the obstacles to
realizing full gender justice.

Equal treatment” involves three aspects: the public domain, the private domain,
and the social-psychological environment. The public domain used to be the
female’s “forbidden area,” and women'’s rights in this domain have been deprived
for a long time. Accordingly, the feminist movement’s top priority is to strive for
the equal rights of women in the public domain, for example, equal political
rights including women’s suffrage and the right to be elected to public office. By
means of an unremitting and bitter struggle, women have made great
accomplishments towards gaining their political rights. Most countries in the
world admit, at least in a legal sense, that women have equal political rights to
men. However, to some degree, the female is still being denied equal access to
wealth, power, and status. In all fields of the public realm, the female is still
being denied equal treatment or is subordinated.

Over the course of historical evolution, women also were prohibited from
achieving their full equal rights in the private domain. For example, Millett
observes that the family is the main organization in which male dominance
operates, and it is also the main unit of a male-dominated society. We live in a
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gender distinct society, and our daily lives are full of gender-biased
generalizations that are as common, and as unconscious, as the act of breathing
the air. It is easy to imagine that a twin brother and sister still would have
significantly different experiences in their social-psychological environment,
including their family, community, and school life. Even though we still have a
long way to go to achieve equal treatment for women in the public domain, and
equal treatment in the private domain is still in the early stages of development,
the achievement of equal treatment for women in the social-psychological
environment is the most difficult task.

1.2 Respecting differences

In sociology, sex (biological sex) and gender (social gender) are two different
concepts. Sex refers to physiological difference of our biological anatomy as
studied by science. Gender refers to the psychological, social, and cultural
differences between the male and the female. It is precisely this difference
between sex and gender that causes feminist researchers to avoid using the
concept of “gender difference” because often it is deliberately used to undermine
the rights of women in a male-dominated society. Gender difference is an
objective fact that no one can deny, since it is obvious. Moreover, an avoidance
or denial of gender difference is not scientific; however, the key to understanding
gender difference is how to understand it and how to interpret it.

Although great efforts have been made to search for physiological evidence to
support the idea of gender difference, these efforts have not been productive:

This is because there is no evidence to prove that there is a certain stable
relationship between the male and the female’s behaviour characteristics and
their biological differences. The theory that believes every individual behaves
according to their natural inclination ignores the important effect of social culture
on the human behaviour (Giddens, 2003, pp. 101-102)

That is to say, we are born with “sex,” yet we are not born with “gender.” Thus,
individuals are indoctrinated with male and female gender characteristics through
various cultural and social means. For example, the toys with which young
children play help to consolidate male and female gender differences.
Consequently, every individual acquires his/her own gender recognition by
learning it subconsciously.

Social culture imposes certain characteristics on the female and does not
permit her to possess other characteristics that are held to be exclusive to the
male. This imposition and exclusion leads to the “obvious” gender difference,
which is the first injustice. Furthermore, social culture derogates female
characteristics and then disrespects her gender difference, which is the second
injustice. In other words, social culture first imposes certain characteristics on the
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female to distinguish her from the male, and then depreciates these same female
characteristics, thus derogating her gender difference. This is exactly the inner
logic of gender injustice! Since female characteristics have been shaped and
imposed by social culture over a long history, and since we want to view these
characteristics from the perspective of gender equality and thus practice gender
justice, we should respect these characteristics. Putting aside the question as to
whether it is fair and necessary to fix some particular socially-imposed female
characteristic, it also would be important to consider that female characteristics
are also an expression of what is required to maintain the health of humanity.
Owning to the fact that historically social culture has derogated female
characteristics, not only males but also females have depreciated or despised
these characteristics in themselves and in other women. Many people, including
some feminist researchers, take male characteristics as the basis for measurement,
and hastily discard their female characteristics to get as close as possible to the
male standard. Fortunately, some researchers and members of the general public
have recognized this problem and have begun to re-examine the uniqueness and
value of female characteristics. For example, after analyzing Rawls’ contract
theory—which argues that human beings are merely cold, selfish,
male-characterized “economic people” and that the contract relationship between
“economic people” is the basic relationship between human beings—Held argues
that the concept of “economic people” is only one aspect of the human
experience, whereas the relationship between the mother and child is the basic
relationship model for human society. Moreover, solicitude, emotion, and love
are not exclusive to the female; they are the general characteristics of humanity.

Through an understanding of the close relationship between the origin of
modernism and socially-imposed male characteristics, many post modernists
believe that the social problems generated by modernism are also related to the
problems caused by the social and cultural imposition of gender-biased male
characteristics. However, the key to resolving the problems of modernism lies in
female characteristics. Interestingly, an unexpected accomplishment of gender
studies occurred with the critique of the problems caused by modernism, which
unintentionally lead to the affirmation of female characteristics. For example,
Simmel (2000) believes, “Women are mothers. No matter from the born entity or
from the later development, the female is the basic of the two sexes.” For Simmel,
the female is a more absolute substance than the male; the female is a more
actual existence than the male; and the female means more as “real person”. If a
feminine culture premised on female characteristics could be built, it could not
only make up for the losses caused by male-dominated culture and modernism
but also help to create a new cultural world.

Respect for gender difference also requires that society must treat the female
more favorably as a way to compensate for past abuse. Gender difference is
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produced by the historical process that has accumulated advantages for the male
while at the same time disadvantaging the female. Thus, society should not only
appreciate the characteristics of the female, and consider the historical and real
factors that led to gender injustice, but also support and compensate her to ensure
that she can achieve essential equality. Simmel (2000) argues that, except for few
fields, our culture is absolutely male. This male-oriented culture “inevitably at
first serves the existence and the needs of the male.” When the whole social
culture inclines to producing an unequal advantage for the male, it is justice to
consciously provide more favourable treatment and necessary compensation to
the female.

1.3 Free choice

Some sensitive feminism researchers object to admiring female characteristics.
They worry that this kind of admiration would be underpinned by some ulterior
motive, perhaps to fix the female to some particular roles or characteristics. For
example, when a female’s tenderness and perception are praised, this could be a
hint that she should possess these characteristics so to meet the needs of a male.
Brownmiller (2006) believes that the female characteristics that social culture
proclaims are actually the chains that shackle women. Social culture can create a
belief among women that if a woman lacks these “approved” female
characteristics, she is not a qualified woman. As mentioned earlier, both male
characteristics and female characteristics are human characteristics. However, if
female characteristics are attributed only to the female and male characteristics
only to the male, both males and females lose their free choice, which is unfair to
both. Why can’t the male possess female characteristics and the female possess
male characteristics? The characteristics attributed to the opposite sex are always
a part of our nature. Moreover, their suppression by social culture is
characterized by the psychological separation between the two genders. For
example, men also need to shed tears, just like women, when they are heart
broken. However, when bombarded with the social value that “a tough guy
seldom weeps,” men often avoid shedding their necessary tears. Similarly,
women may give up a successful career because they are afraid of being labelled
as the “female tough guy” or the “Mie Jue (amazonian) Nun'.”

Since male and female characteristics are both human expressions, why cannot
an individual choose from both to produce the best human quality in him/herself?
Essentially, the deep seated justice for the female is a matter of whether they can
posses free choice. “The female’s free life is not just an issue of equality, it also

! Mie Jue Nun is a role in Yitian Tulong Ji (The Heavenly Sword and Dragon Sabre) written by
Jin Yong.
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includes the female’s free choice and their right to control their own life”
(Henderson, Bialeschki, Shaw, and Freyssinger, 2006, p.87). The “Male-female
sharing” theory argues that the biological sexes are not the foundation by which
to determine whether gender characteristics are appropriate. On the contrary, to
optimize their own personality, every person should be able to select from the
range of absolutely female characteristics to absolutely male characteristics. The
essence of the “Male-female sharing” theory is that it does not compel an
individual to possess either female characteristics or male characteristics, or
characteristics from both genders. It supports the right of an individual to freely
choose from all human characteristics, regardless of their own biological sex.

Generally speaking, a gender-construction society over-emphasizes gender as
the boundary between the two sexes. For a certain characteristic, a group of men
and a group of women may exhibit prominent differences, but as individuals,
they may share more similarities than differences. In contrast, individual
differences between a male and a female are usually very obvious. If we can
discard gender prejudice, we find that personality difference is more significant
than gender difference. As Badinter (1998) points out, in the future, the ideal
gender situation is that “human beings no longer are separated as two different
groups, rather, human beings are built up from many individuals; they have
subtle similarities and differences” (p. 232).

To endow the practice of the right of free choice is to dissipate the
over-emphasis on gender and thus bypass the strict gender boundary. Many
field studies also demonstrate that people are becoming more tolerant to
understanding the genders. More and more often, people are exhibiting dual
gender characteristics, which also reflects a comparatively higher
psychological health and self-dignity than those fixated on either an
exclusionary male or female identity. Moreover, those exhibiting dual gender
characteristics have a more positive self evaluation and are more likely to
achieve higher accomplishments.

2 School education: The reappearance and reconstruction of
gender injustice

Even though modern society has achieved some unparalleled progress towards
practicing gender justice, it has not yet been realized in terms of the following
three dimensions: gender equality, respect for difference, and free choice.
Contemporary culture is still a culture of gender inequality. As a main cultural
institution, the school is not genderless or gender surpassing. As Bourdieu (2002)
observes,

The culture that is being delivered in the school system...is still ceaselessly
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transmitting the timeworn way of thinking and the model, for example, of the
Aristotelian tradition that makes the male as the positive element while the
female as the negative element (p. 200).

That is to say, the school and the social culture are of the same construction.
The school not only replicates the gender injustice of the social culture but also
constructs this injustice.

The school has an inner system to reproduce and reconstruct gender injustice,
which ranges from the explicit curriculum to the hidden curriculum; from the
teacher’s gender prejudice to the teacher’s teaching practices; from the
interactions between students, society, and the family to the interactions between
male students and female students, and so on. The following figure represents

this inner system:
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Fig. 1 The reappearance and reconstruction of gender injustice in school education

The gender prejudice of the explicit curriculum is demonstrated not only in the
different academic fields but also in the academic content. For example, many
people believe that the science stream is not suitable for female students, and so
they should not study in this field. This view reflects “field inequality,” which is
a gender prejudice. Due to this prejudice, many girls have doubts about whether
they can handle the scientifically oriented fields, and they turn to the social
science stream, such as the arts and language. This prejudice influences girl
students not to develop in the fields like the mathematics, physics, computer
science, and management, which are more advantageous since they are in great
need in our society. Gender prejudice in academic content includes both the
quantity of prejudice and the quality of prejudice. In terms of the quantity of
prejudice, many researchers have found that in both the curriculum and teaching
materials, males is often more represented than females. That is to say, students
are mainly learning about men’s experience and successes, and do not know
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much about women’s stories and contributions. This gender imbalance gradually
produces a belief that “the male is better than the female.” In terms of the quality
of prejudice, with respect to teaching materials, female images are quite limited,
and they are fixed to certain fields and some particular behaviours, which only
strengthen the already existing and rigid impressions of gender. Some textbooks
even distort and depreciate the female image, for instance, she is described as
dependent, passive, lacking-wisdom, short-sighted, and vain, and so on.

The hidden curriculum covers a wide range, including the school’s personnel
structure. In the primary school, most principals are men, and most teachers are
women. In the university, a similar situation exists—most administrators and
professors are men, and women do the supportive jobs. This kind of structure
suggests that it is normal for the male to occupy the higher positions, while the
female should take care of the children or do some assistant-type jobs. The
second aspect of the hidden curriculum is based on teaching methods that
privilege male learning patterns. As mentioned earlier, due to socially constructed
gender differences, female learning strategies differ from those used by males.
Similarly, female students are adept at learning differently than male students.
Recent research indicates that females are more comfortable and well-behaved in
a classroom atmosphere that calls for cooperation and interaction. However, a
majority of schools advocate a teaching method that emphasizes competition and
thus favours male students. In addition, many teaching materials are organized
according to the male’s conceptual frame and their way of thinking. Therefore,
female students are already in an inferior position before the learning activity
starts. The third aspect of the hidden curriculum is the different psychological
environment experienced by female and male students. From a superficial
perspective it seems obvious that both male and female students go to the same
school: they sit in the same classroom, have the same teachers and classmates,
and use the same facilities. However, all this sameness does not counteract the
real differences in how female and male students experience their psychological
environment. At all times, the school’s hardware and software, regulations and
rules, routine, and the teacher’s words and behaviours deliver a gender message.
For example, these gendered messages are reflected in the differences between
school uniform styles for males and females, the perhaps unconscious selection
of different toys for females and males, and the different activities in which
males and females join. All of these messages reinforce established gender
differences in which the male gender is of good quality and the female gender is
of poor quality. The forth aspect of the hidden curriculum is the influence of
companions. The incessant indoctrination of the idea of male and female genders
by the family and school quickly takes root in children’s hearts and minds, and is
expressed in their interactions with their companions. The contacts between
students somewhat reflects the different expectations that adult society holds for
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the female and male genders. For example, males should be brave and aggressive,
whereas females should be gentle and quiet. If a child’s behaviour does not
accord with the gender expectations set by adult society, that society objects to
and prohibits such behaviour, and their indoctrinated companions also scorn and
exclude them.

Language is the media of education and the carrier of social culture. Usually,
the gender prejudices of the social culture are unconsciously perpetuated through
language. Wood (2005) classifies the shaping influence of language on gender as
occurring through “gender definitions,” “classifying gender ideas,” “gender
evaluation,” and so on. Language is used to define the genders in two ways: the
male’s common language which excludes the female; the different ways to define
the male and the female. A vocabulary with strong male color is becoming our
commonly used language. On the surface, this vocabulary appears to be fair, but
on closer analysis, it seems to privilege male experience and interests and
excludes the female perspective. Furthermore, this vocabulary constantly
suggests that males are the social cultural standard, and thus, the male is much
more important than the female. This male-centric language usually defines and
associates the male with words like “activity,” “accomplishment,” “status,”
“rationality,” and “strength”; whereas the female is identified with words and
phrases like “appearance,” “relationship with the others,” “sensibility,” and
“fragility.” Thus, one of the functions of language in classifying the genders is to
perpetuate rigid gender identities. This gender-defining language also creates
male and female labels, which are especially difficult for younger male and
female students to resist, and which accelerate the trend of gender polarization.
Moreover, language is not impartial to the two genders; it contains values.
Gender-biased language is used to despise, oppose, and weaken the female, and
all things associated with the female, so to depreciate her. For example, many
words and expressions are used to associate the female with the “naive” and
“un-mature.” The teaching process uses language as its media, and concurrently,
teaching is also part of the language learning process. In this process, students
are learning not only knowledge, wisdom, and language but also the gender
concepts hidden within.

In many cases, the teachers who deliver social culture to their students hold
gender prejudices as well. Thus inevitably, a teacher’s gender prejudices will
emerge consciously (explicit curriculum) or subconsciously (hidden curriculum)
through their teaching practices. Studies over the past few decades that have
examined the spread of feminism suggest that gender prejudice in teaching
practices is no longer that “open and brazen.” However, teachers always
recognize male and female students differently, so the following common and
unfair (gender-biased) behaviours are often expressed in the classroom:

e Teachers know more of the names of male students than female students.

LR INNT3



262 GAO Desheng

e Teachers make more eye contact and concerned facial expressions when
they talk with male students.

e Teachers propose more challenging questions to male students.

e When a male student answers a question, teachers tend to provide a longer
time for the answer, and a more important verbal and non-verbal response.

® Teachers ask more questions to male students.

® Teachers are more willing to discuss questions with male students.

e Teachers tend to ignore or scorn the contributions of female students.

e Teachers usually tend to continue after the boy students or encourage them
to make comments.

In summary, first, the education curriculum of the school not only neglects the
female’s experience and contribution, but also derogates the female’s importance.
Second, the hidden curriculum, which includes the structure and organization of
the school, the teaching methods, the psychological environment, the
companionship between fellow students, and the teaching language replicates the
gender prejudice of the social culture by repeatedly implying that the male is
better than the female. Third, the teaching practice of teachers reflects the gender
bias of society. In other words, the teacher often provides more concern, respect,
and recognition for male students. Therefore, I would argue that the school, as a
cultural institution, and the wider society are echoes of each other throughout
time, and together they build and replicate the reality of gender inequality.

3 Gender justice: Starting from school education—the little
circulation

From the earlier analysis of this present study, it seems apparent that school
education is a small system encased within the large overarching system of social
culture. With respect to gender issues, these two systems are of the “same
construction,” and together they create a social fact—gender injustice. Generally
speaking, the revolution for changing this injustice should start with the huge
circulation of gender bias because this level is dominant. However, to realize
gender justice, the gender reform of school education cannot wait, and so the
education process itself should be used to implement change, which then could
impact the wider frontiers of our society. If school education could be used, to
the greatest extent, to pursue gender justice and follow the ideals of gender
justice in its own processes and operations, then the small circulation of “gender
injustice” could be drastically reduced, and could be a small change that makes a
huge difference. Perhaps, this strategy could be an effective way to intervene in
the reproduction of gender injustice and thus establish a significant change.



Gender justice and school education 263

3.1 Taking action on the education of teachers

As discussed earlier, the gender prejudice of teachers flows naturally through
their teaching practices, and becomes an important factor in influencing the
gender concepts of students. Certainly, the gender prejudice of teachers was
shaped by the gender prejudice of the social culture. However, is it in any way
inevitable that the teaching process also should repeat and reproduce this
“shaping-and-forming” process? Therefore, even though it is impossible to
completely eliminate the gender-biased influence that social culture has on
teachers and would-be teachers, the introduction of the idea of gender equality
into the educational experience of both male and female teachers could urge, and
perhaps inspire, many of them to remain sensitive about gender issues in the
classroom.

First, the curriculum used to educate teachers needs to be reformed, and both
direct and indirect reform approaches are feasible. The direct way is to add a
gender education course to the teacher education program, which would help
teachers and would-be teachers to more clearly perceive the phenomenon of
gender inequality and its underlining unconscious principles that are practiced in
our society and our schools. This course would aim to help teachers to reflect on
their already-formed gender prejudices. The indirect way to reform is to establish
the three dimensions of gender justice—gender equality, respect for difference,
and free choice—as the standard for gender ethics, and then use this standard to
eliminate the content of gender discrimination and gender prejudice as way to
present the real picture of female understanding and experience of the world.
Second, it is essential to raise the consciousness about gender justice of the
researchers doing studies concerning teacher education. The teacher education
departments in other countries have already expressed this concern. Pearl argues
that every teacher should understand the related knowledge of the gender studies
field so to be able to examine gender issues in the curriculum and also to develop
the ability to do research on gender issues. Third, it is essential to increase
research on the application of pedagogy that is suitable for the female, which is
to help teachers and would-be teachers to apply in their teaching practice. Fourth,
the teacher education system should be reformed to embody the spirit of gender
equality in its administration structure and management system.

3.2 “Gender investigation” of the curriculum and teaching materials
As mentioned earlier, the curriculum and teaching materials are usually the

serious “disaster area” of gender discrimination. It is not difficult to understand
why it is like this, and two causes can help to explain this fact. First, the
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curriculum and teaching materials reflect the leading culture of society, which is
gender-oriented (mainly male-oriented). Therefore, if no strong external forces
intervene, the curriculum and teaching materials usually reflect the
male-dominated culture, and thus gender prejudice towards females is inevitable.
Second, the social culture exerts a subtle influence on the curriculum and the
developers of teaching materials. As a result, even the female developers, more
or less, also hold rigid ideas about gender roles. Therefore, if no outside forces
intervene, these female developers, consciously or unconsciously, are also likely
to impose their male-privileged gender ideas on the curriculum and teaching
materials.

Without an outside force, gender prejudice in the curriculum and teaching
materials is the “natural flow,” and the only countermeasure for change is to
increase the external pressure for gender justice within the school education
system. To produce gender justice in the schools, it is worth considering setting
up a censorship apparatus for the curriculum and teaching materials. We need
gender researchers from different fields to analyze and investigate the
educational curriculum and teaching materials to determine whether gender
prejudice and gender discrimination exists in them. To the best of our abilities,
we need to modify curriculum and teaching materials to meet the standards of
gender equality. After each curriculum reform, researchers always analyze the
gender issues in the curriculum and teaching materials. However, this kind of
analysis is always based on specific cases, and so it does not influence the
development and application of the whole curriculum and teaching materials.
This kind of analysis also is ex post facto (after the fact). Therefore, even though
serious gender problems may be discovered, the impact of this gender bias has
already occurred. If a censorship system to help create gender justice could be set
up to examine curriculum development and teaching materials before they were
produced and used in the classroom, the influence caused by any gender
prejudice that they contained (pre-publication) could be avoided.

3.3 Modification of the science of education

The modern education system has its own ideological tradition. To view it from
the gender angle, the ideological tradition inherits in today’s education system
more or less is discriminatory towards the female. As an example of the Western
ideological tradition, Plato suggests that the female is more determined by her
biological characteristics, and thus is not suitable to live a philosophical and
rational life, and does not possess the virtue of reason. Aristotle agrees with Plato
in that the female is determined by her biological characteristics, and also
observes that the relationship between the male and female is “a relationship of
the high-grade and the low-grade,” “a relationship of a governor and the
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governed.” In his educational theory, Locke’s discrimination towards the female
is clearly demonstrated. First, “the objective of his educational plan is to educate
the boys, especially the “gentleman’s children” (2005). Second, “Locke seldom
talks about female education. But when he does, he indicates that we should limit
female’s education” (2005). Rousseau (2006) also argues that: “the unfairness
between the two genders is reasonable. For the two genders, since the nature
bestows the responsibility to procreate to the female then the female should bear
the children for her husband.” Based on this reasoning, Rousseau believes that
the female can only enter into civilian life by way of supporting her husband;
females themselves are not qualified. Rousseau (2006) also suggests that the
purpose of education for the female is to cultivate them to be an obedient
assistant for her husband.

It is precisely because the major thinking on education reflects male concepts
and preconceptions—and reflects a male understanding of the world, society, and
education—that feminist researchers propose to construct a different “Feminist
Pedagogy.” Feminist pedagogy has its own basic opinions about education,
including the right-endowing, experience sharing, and participation style of
learning; critical thinking; and an open mind. When compared to the pedagogy of
traditional, mainstream science-based education, feminism pedagogy is
comparatively fragile, and yet its stable feminist perspective exposes the gender
prejudice concealed in science-based educational ideology. Moreover, the
changes that feminist pedagogy proposes are not anti-male; rather, they reflect
the basic requirements of humanity and the basic principles of education, which
are mostly lacking in today’s educational system.

Two solutions are available for pursuing gender justice in the school system.
First, gender prejudice must be eliminated from traditional educational ideology.
Second, based on feminist pedagogy, a new science of education must be
established that can produce gender equality as its ethical standard. A lot of work
needs to be done to modify traditional “male education,” or in other words, to set
up a new science of education that reflects gender equality, a lot of work is yet to
be done. The most urgent tasks that must be accomplished are the following:

(1) Addressing the impact of biology. A lot of discriminatory conceptions of
the female have an obvious or hidden “scientific evidence”—the biological
difference between the two sexes, which is used to suggest that the biological
differences between the two sexes determines the female’s inferior position. The
new science of education needs to clarify the real effect that biological difference
plays in the learning capacities and development of human beings. For example
the following questions need to be explored: Are the differences in the
professional fields that the two genders often represent determined by biology or
are they a product of social conditioning? What are the counteractions that the
social environment and education can exert on male and female biology?
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(2) Including female understanding and experience of the world in the
curriculum and teaching materials of the educational system. In modern
education, objectivity is mainly associated with male understanding and
cognition towards the world, and thus, it lacks the female’s viewpoint. The new
science of education urgently needs to construct a new concept of knowledge and
a knowledge system that includes female cognition, understanding, and
experience.

Exploring the pedagogy is suitable for both genders. Today’s teaching method
that focuses on competition and male cognition is obviously disadvantageous for
the female. Thus, feminist pedagogy proposes a learning method that emphasizes
participation and sharing of experience, which is more suitable for the female.
The next step would be to determine how to employ this new pedagogy in the
daily teaching practices of the educational system.

Glossary

economic man 4 A male hegemony F ¥ Fi L
explicit curriculum (g Pk R male-female sharing Y3 e JL=24k
feminism Z 32 X modernism FAR

gender difference 15|25 patriarchal society QRUHI#E4
gender equality 4 545 reproduction F4: 7"

gender injustice TEHIARA IE social culture #4301k

gender prejudice E 5l W the other fh#r

hidden curriculum BatifFE the subject Ttk
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