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Abstract In order to evaluate the present state of teachers’ professional identity
(TPI), 177 teachers in primary and secondary schools in Zibo of Shandong Province
of China were surveyed by a questionnaire designed by the authors. The results
reveals: (1) high professional identity for the overall level of teachers; (2) significant
difference in genders and titles of professional positions; (3) significant difference
between primary and secondary school teachers; (4) significant difference in
professional motivations and satisfaction degrees of salaries among teachers.
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1 Introduction

Teachers’ professional identity (TPI) has gradually become an independent
research subject in the past decade. It refers to a growing process as well as a
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kind of state. “Process” means that TPI is a process in which the individual self
develops gradually in experiences and affirms one’s own role as a teacher. “State”
refers to the degree that the individual teacher identifies himself /herself to the
profession as a teacher.

Having adopted various methods, such as literature, theory analysis, interviews,
questionnaires, case studies and biography analysis, overseas researchers made
some studies on the forming of TPI and teachers’ perceptions of the characteristics
of professional identity, and they drew many conclusions. These conclusions
suggested that expert teachers seemed to have the positive perceptions to the
aspects related to their profession (such as mutual act with their students, promises
to serve the students) (Beijaard, 1995); the positive self perceptions of TPI could
overcome their discontent with very bad working conditions (Moore and Hofman,
1998); measures taken to improve teachers’ working conditions are able to
actively affect the perception of teacher’s acceptation to profession (Gaziel,
1995); intense professional identity perception will hinder the inclination of
teachers’ wish to leave their posts, even if their working groups are much
criticized (Moore and Hofman, 1998); there is negative correlation between TPI
and the level of their actuating pressure, the wish of leaving their working sites
and the purpose of leaving their profession (Gaziel, 1995); the knowledge of the
teacher’s accepting perception to their professional identity may be helpful for
them to handle education changes (Beijaard et al., 2000), to be the basis of
institutional reform and educational reform (Nixin, 1996), to cooperate with their
workmates (Mitchell, 1997), and so on.

Although TPI already becomes an independent research subject, there are still
many problems in the research into this subject. One of the problems is that
concerning the research method of TPI, there are many theoretical researches but
few experimental researches (Wei and Shan, 2005). In order to inspect the current
situations of TPI in China, the authors selected some primary and middle school
teachers of some urban and rural districts in Shandong Province in June 2004,
adopted the methods of interviews and questionnaires to investigate the
characteristics of TPI. The authors also expected to provide the necessary
theoretical basis for teachers’ management, teachers’ professional development
and teachers’ education.

2 Research method
2.1 Investigated objects
The subjects are 177 primary and secondary school teachers from Zibo in

Shandong Province, China. Two hundred copies of questionnaires were distributed
and 177 were collected effectively. Table 1 shows their basic conditions.
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Table 1 Subjects’ basic conditions

Item Level Persons Percent Score of
professional identity

M SD
Gender Male 94 53.1 3.39 0.46
Female 78 44.1 3.56 0.33
School rank Middle school 111 62.7 341 0.45
Primary school 66 323 3.57 0.34
School location Urban district 90 50.8 3.51 0.39
Rural district 87 47.2 3.44 0.44
Age <30 60 33.9 3.41 0.42
31-50 87 46.2 3.47 0.41
>51 29 16.4 3.59 0.37
Years of teaching 1-3 13 73 3.50 0.32
4-10 55 31.1 3.38 0.47
11-20 45 254 343 0.45
21-30 37 20.9 3.52 0.34
>31 26 14.7 3.62 0.31

Education Below technical secondary school 1 0.6 3.76
backgrounds Technical secondary school 31 17.5 3.60 0.37
Junior college 81 45.8 3.48 0.41
University 63 35.6 3.41 0.43
Teaching subjects Liberal art 94 53.1 3.39 0.46
Science 53 29.9 3.40 0.51
Liberal art and science 12 6.8 3.64 0.40
Art and others 14 7.9 3.53 0.45
Title The 3rd level in middle school 15 8.5 3.35 0.54

The 2nd level in middle school 46 26.0 3.38 0.33
The Ist level in middle school 36 20.3 348 0.46

Senior level in middle school 12 6.8 3.72 0.38
Junior level in primary school 11 6.2 3.40 0.35
Middle level in primary school 17 9.6 3.63 0.33
Senior level in primary school 34 19.2 3.56 0.33
Super-senior level in primary school 1 0.6 3.65
Rank Ordinary teacher 94 53.1 3.44 0.44
Teacher in charge of a class 65 36.7 3.50 0.38
Grade director 5 2.8 3.84 0.22
Secondary leader 8 4.5 3.29 0.36
Leader 3 1.7 3.82 0.26
Salary (RMB) <1000 70 39.5 3.40 0.45
1 000-1 500 102 57.6 3.53 0.39

>1500 4 23 3.54 0.15
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2.2 Research tool

Profited from the overseas relevant research techniques and results, according to
the interview records of the teachers from middle and primary schools and the
relevant questionnaires, we designed “Investigation Questionnaire to the
Conditions of TPI in Middle and Primary Schools”. Before being distributed to a
large sample, we first carried on the trial survey to 30 middle school teachers.
The collected data was analyzed with Statistical Program for Social Sciences
(SPSS) 10.0. According to the results of the analysis, we made some proper
modification to the questionnaire. After that, we carried on the test of the
reliability of internal coherence, cronbach=0.85, which indicated that the
questionnaire had good reliability. The questionnaire was separately evaluated by
eight experts concerned. They thought that the items of the questionnaire could
well reflect the question to be investigated.

The final questionnaire contained 33 items, and was divided into two sorts as
follows.

Items 1-8 were the basic information of the subjects, including the teacher’s
gender, age, years of teaching, educational backgrounds, teaching subjects, title,
rank, salary, and so on.

Items 9-33 were about TPI, including six factors: individual TPI to professional
cognition, emotion, will, skill, expectation and value. Each factor contains
3-5 items.

2.3 Investigation implementation

The examination method of written records was used, tested in group
with uniform instructions. Copies of the questionnaire were collected on the
spot.

2.4 Investigation data analysis

The obtained data was processed and analyzed with SPSS 10.0 for Windows.

3 Results and analysis
3.1 Overall level of TPI

From the results of the statistical analysis (Table 2), we can see, under the
standard that the highest score is 5 points, the degree of TPI of teachers both in
primary and secondary schools is high as a whole. As for each sub-factor, the
average score of teachers’ professional expectation is the highest, and the next is
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professional skill, followed by professional cognition, professional emotion,
professional value and professional will in turn.

Table 2 Overall level of TPI and its various factors

Sub-factors Total
Item Professional Professional Professional Professional Professional Professional Professional
cognition  emotion will skill expectation value identity
M 3.59 3.43 2.70 3.86 3.95 3.09 3.47
SD 0.48 0.53 0.83 0.52 0.76 0.87 0.42

3.2 Gender analysis of TPI

T-Test of gender was carried on the independent sample of TPI, according to its
result (Table 3), there was extremely remarkable difference in the degree of TPI
between male and female teachers. The degree of TPI for the female teachers is
higher than that of the males. In each sub-factor of TPI, there is remarkable
difference in the factor of teachers’ professional cognition, professional emotion,
professional skill and professional expectation between male and female teachers.
Specifically speaking, the female teachers’ scores are higher than the male
teachers’. However, the difference is not remarkable in the factor of teachers’
professional will and professional value.

Table 3 Scores of the male and female teachers in TPI and its various factors

[tem Gender M SD P

Professional cognition Male 3.49 0.53 0.011*
Female 3.67 0.37

Professional emotion Male 3.34 0.59 0.023*
Female 3.53 0.42

Professional will Male 2.66 0.87 0.574
Female 2.74 0.79

Professional skill Male 3.77 0.54 0.026*
Female 3.95 0.51

Professional expectation Male 3.83 0.82 0.034*
Female 4.08 0.66

Professional value Male 3.08 0.93 0.681
Female 3.13 0.79

Professional identity Male 3.39 0.46 0.006**
Female 3.56 0.33

Note: *expressing remarkable difference in 0.05 level;
**expressing remarkable difference in 0.01 level (similarly hereinafter).
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3.3 School rank analysis of TPI

In the questionnaire, we involve two school characteristics: one is the school rank
with two levels—primary schools and secondary schools; the other is the school
location with two levels—urban and rural districts.

According to the #-test results of the independent sample on the school rank
(Table 4), we know that there is remarkable difference in the degree of TPI
between the primary and secondary school teachers. The degree of TPI in primary
schools is higher than that in secondary schools. Among various factors of TPI,
there is extremely remarkable difference in professional attitude and professional
will between the primary and secondary school teachers, primary school teachers’
scores in professional attitude and professional will are higher than those of
secondary school teachers. There is remarkable difference in professional skill
and professional value between the primary and secondary school teachers.
Compared with the secondary school teachers, primary school teachers’ scores in
professional value are higher, but secondary school teachers’ scores in professional
skill are higher than those of primary school teachers. For the primary and the
secondary school teachers, the difference is not remarkable in professional
cognition and professional expectation.

Table 4 Teachers’ scores on TPI both in middle and primary schools and its various factors

Item School rank M SD P

Professional cognition Primary school 3.65 0.41 0.154
Secondary school 3.55 0.52

Professional emotion Primary school 3.61 0.46 0.001**
Secondary school 333 0.54

Professional will Primary school 2.92 0.79 0.006**
Secondary school 2.57 0.83

Professional skill Primary school 3.76 0.46 0.046**
Secondary school 3.92 0.55

Professional expectation Primary school 3.95 0.71 0.942
Secondary school 3.95 0.78

Professional value Primary school 3.28 0.84 0.030%*
Secondary school 2.98 0.88

Professional identity Primary school 3.57 0.34 0.019*
Secondary school 341 0.45

According to the t-test result of the independent sample on the characteristics
of the school location (Table 5), we know that urban and rural teachers do not
have any remarkable difference in the degree of TPI. Among various factors of
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TPI, urban and rural teachers have the remarkable difference only in the teacher’s
professional emotion. The urban teachers’ score in professional emotion is higher
than that of the rural teachers. As for the other factors, no remarkable difference
was found.

Table 5 Scores in TPI and its various factors of the teachers in urban and rural districts

Item School location M SD P

Professional cognition Urban 3.58 0.47 0.957
Rural 3.59 0.50

Professional emotion Urban 3.52 0.46 0.023*
Rural 3.34 0.58

Professional will Urban 2.62 0.74 0.187
Urban 2.79 0.92

Professional skill Rural 3.93 0.55 0.083
Urban 3.79 0.49

Professional expectation Rural 4.04 0.75 0.088
Urban 3.85 0.76

Professional value Urban 3.07 0.76 0.734
Rural 3.11 0.97

Professional identity Urban 3.51 0.39 0.289
Rural 3.44 0.44

3.4 Analysis of variance (ANOVA) to TPI in age and years of teaching

After one-way ANOVA to the teacher’s age and years of teaching to the degree of
TPI (Tables 6 and 7), the final result indicates that teachers of different ages and
with different years of teaching do not have any remarkable difference in the
degree of TPI. In the various factors of TPI, teachers of different ages and
different years of teaching have extremely remarkable difference in professional
will and professional value.

Table 6 ANOVA to TPI of the teachers with different ages and its various factors

Item M SD F Df P
Professional cognition 3.59 0.48 0.50 2 0.610
Professional emotion 343 0.53 1.21 2 0.300
Professional will 2.70 0.83 5.19 2 0.006™
Professional skill 3.86 0.52 1.21 2 0.302
Professional expectation 3.95 0.76 0.43 2 0.652
Professional value 3.09 0.87 5.89 2 0.003™
Professional identity 3.47 0.42 1.69 2 0.187
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Table 7 ANOVA to TPI of the teachers with different years of teaching and its various
factors

Item M SD F Df P
Professional cognition 3.59 0.48 0.67 4 0.616
Professional emotion 3.43 0.53 1.11 4 0.356
Professional will 2.70 0.83 7.95 4 0.000™
Professional skill 3.86 0.52 2.19 4 0.072
Professional expectation 3.95 0.76 0.36 4 0.836
Professional value 3.09 0.87 5.15 4 0.001™
Professional identity 347 0.42 1.69 4 0.156

After an ex post facto multiple comparison of lowest-significant difference
(LSD) on TPI of different stages of years of teaching, we know that there is
remarkable difference in TPI only to teachers with 4-10 years of teaching and
those with more than 31 years of teaching. The degree of TPI of teachers with
more than 31 years of teaching is higher than those with only 4-10 years of
teaching. There is no remarkable difference in TPI in other groups.

3.5 ANOVA to TPI of teachers’ different titles

After one-way ANOVA to the degree of TPI of teachers’ titles, (Tables 8 and 9),
we know that secondary school teachers of different titles have remarkable
difference in the degree of TPI. Among all the factors of TPI, teachers with
different titles have extremely remarkable difference in professional will while
we find no remarkable difference in the other factors. Primary school teachers
with different titles do not have any remarkable difference in the degree of TPI
and its each factor.

Table 8 ANOVA to TPI and its various factors to middle school teachers with different titles

Item M SD F Df P
Professional cognition 3.59 0.48 2.29 3 0.830
Professional emotion 343 0.53 1.10 3 0.354
Professional will 2.70 0.83 443 3 0.006™
Professional skill 3.86 0.52 0.81 3 0.492
Professional expectation 3.95 0.76 0.43 3 0.731
Professional value 3.09 0.87 2.00 3 0.119
Professional identity 3.47 0.42 2.85 3 0.042"

After an ex post facto multiple comparison of LSD in TPI of secondary
school teachers with different titles, there is remarkable difference between
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Table 9 ANOVA to TPI and its various factors to primary school teachers with different
titles

Item M SD F Df P

Professional cognition 3.59 0.48 0.33 3 0.804
Professional emotion 343 0.53 1.63 3 0.193
Professional will 2.70 0.83 0.95 3 0.422
Professional skill 3.86 0.52 1.97 3 0.128
Professional expectation 3.95 0.76 1.22 3 0.311
Professional value 3.09 0.87 1.15 3 0.336
Professional identity 3.47 0.42 1.13 3 0.345

secondary school teachers with the title of senior level and middle school teachers
with the third and the second level. The title of the former is higher than the latter
two. However, there is no remarkable difference between middle school teachers
with the third level and those with the second level.

3.6 Difference analysis on TPI of teachers with different educational
backgrounds

After one-way ANOVA to the degree of TPI of teachers’ existing education
backgrounds, the result (Table 10) shows that there is remarkable difference in
the degree of TPI for teachers with different educational backgrounds. Among
each factor of TPI, teachers with different educational backgrounds have
extremely remarkable difference in professional will as well as in professional
skill. However, there is no remarkable difference in the other factors.

Table 10 ANOVA to TPI of teachers with different educational backgrounds and its various
factors

Item M SD F Df P
Professional cognition 3.59 0.48 1.12 3 0.342
Professional emotion 343 0.53 1.75 3 0.159
Professional will 2.70 0.83 8.44 3 0.000™
Professional skill 3.86 0.52 2.88 3 0.038
Professional expectation 3.95 0.76 0.27 3 0.848
Professional value 3.09 0.87 3.87 3 0.011"
Professional identity 3.47 0.42 1.56 3 0.202

3.7 ANOVA to TPI of different professional motivations

We supposed that primary and secondary school teachers have different
motivations to choose the teaching career, and naturally their degrees of TPI are



A study on pertinent influencing factors on teacher’s professional identity 643

also different. In order to examine this hypothesis, we designed the question of
“what is your reason to choose teaching as a profession” in the questionnaire.
Among all the 177 subjects, 174 answered this question, the number and the
percentage of the persons of each motivation are as follows (Table 11).

Table 11 Status of the subjects’ types of professional motivations

Option Persons Percent
Just for making a living 21 12.1%
The need to realize one’s self-value 75 43.1%
Affected by others 33 19.0%
No choice 35 20.1%
Unclear 10 5.7%

In order to examine whether there is remarkable difference between the
different professional motivations and the degree of TPI, we carried on
one-way ANOVA to TPI of professional motivation. According to the result
of analysis (Table 12), we know that the teachers with different professional
motivations have extremely remarkable difference in the degree of TPIL. In
each factor of TPI, teachers with different professional motivations have
extremely remarkable difference in professional cognition, professional
emotion, professional will, professional expectation and professional value.
There is no remarkable difference in professional skill.

Table 12 ANOVA to TPI of teachers with different professional motivations and its various
factors

Item M SD F Df P
Professional cognition 3.59 0.48 12.59 4 0.000™
Professional emotion 3.43 0.53 11.65 4 0.000™
Professional will 2.70 0.83 9.13 4 0.000""
Professional skill 3.86 0.52 0.63 4 0.644
Professional expectation 3.95 0.76 4.29 4 0.002™
Professional value 3.09 0.87 16.88 4 0.000™
Professional identity 3.47 0.42 16.88 4 0.000™

After an ex post facto multiple comparison of LSD in TPI of the scores of
different professional motivations, the final result indicates that there is
remarkable difference in score of TPI between the teachers who chose “the
need of realizing one’s self-value” and those who chose “the need to make a

living”, “affected by others”, “no choice” and “unclear”. The score of the
former is higher than that of the latter four. There is remarkable difference in
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TPI between the teachers who chose “affected by others” and “no choice”. The
score of the former is higher than that of the latter.

3.8 ANOVA to TPI of teachers with different salary levels and different
satisfaction degrees of salary

After the one-way ANOVA to the degree of TPI of salary levels (Table 13), we
know that teachers with different salary levels do not have any remarkable
difference in the degree of TPI .

Table 13 ANOVA to TPI of teachers with different salary levels and various factors

Item M SD F Df P

Professional cognition 3.59 0.48 1.17 2 0.313
Professional emotion 343 0.53 1.53 2 0.220
Professional will 2.70 0.83 1.96 2 0.145
Professional skill 3.86 0.52 1.89 2 0.154
Professional expectation 3.95 0.76 0.95 2 0.389
Professional value 3.09 0.87 2.07 2 0.130
Professional identity 3.47 0.42 2.24 2 0.110

After an ex post facto multiple comparison of LSD in TPI of the scores of
different salary levels, we know that there is remarkable difference in TPI between
teachers with the salary of 1 000—1 500 RMB and those below 1 000 RMB. The
salary of the former is higher than that of the latter.

We supposed that primary and secondary school teachers with different salary
satisfaction degrees had different professional identity. In order to examine this
hypothesis, we designed the question of “what is the satisfaction degree to your
present salary” in the questionnaire. We listed five options according to
satisfaction degrees. Among all the 177 subjects, 175 made choice for this
question. The numbers of persons and the percentages of various options are
shown in Table 14.

Table 14 The subjects’ satisfaction degrees of salary

Option Persons Percent
Very satisfied 0 0.0%
Satisfied 16 9.1%
Average 88 50.3%
Unsatisfied 54 30.9%

Very unsatisfied 17 9.7%
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After the one-way ANOVA to satisfaction degrees of salary of TPI and its
various factors, the result (Table 15) shows that teachers of different satisfaction
degrees of salary have extremely remarkable difference in the degree of TPI. In
each factor of TPI, teachers of different satisfaction degrees of salary have
extremely remarkable difference in professional cognition, professional emotion,
professional will and professional value. There is no remarkable difference in
professional skill and professional expectation.

Table 15 ANOVA to satisfaction degrees of salary of TPI and its various factors

Item M SD F Df P
Professional cognition 3.59 0.48 9.53 3 0.000™
Professional emotion 3.43 0.53 11.08 3 0.000™
Professional will 2.70 0.83 8.85 3 0.000"™
Professional skill 3.86 0.52 0.86 3 0.462
Professional expectation 3.95 0.76 1.70 3 0.170
Professional value 3.09 0.87 16.82 3 0.000™
Professional identity 3.47 0.42 11.65 3 0.000™

After an ex post facto multiple comparison of LSD in TPI of the scores of
salary levels on different satisfaction degrees, we know that between teachers
satisfied with their salaries and those who feel so-so, unsatisfied, and very much
unsatisfied, there exists remarkable difference respectively. The salary of the
former is higher than that of the latter. There is extremely remarkable difference
between teacher who feel so-so as well as unsatisfied and those who are very
much unsatisfied with their salaries. The degree of the former is higher than that
of the latter. There is extremely remarkable difference between teachers
unsatisfied with their salaries and those who are very much unsatisfied. The
degree of the former is higher than that of the latter. Generally speaking, the more
satisfied a teacher feels about the salary level, the higher score the teacher has in
TPL

3.9 Analysis of other influencing factors in TPI
After the one-way ANOVA to the degree of TPI of teaching subject and duty, the

result (table omitted) shows that teachers who are engaged in different subjects
do not have any remarkable difference in TPI and its various factors.

4 Discussion

According to the overall research results, we can see that the degree of TPI both
in primary and secondary schools is higher, which is consistent to the overseas
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findings. Beijaard conducted the research of TPI on 30 teachers and drew the
conclusion that “the cognition of TPI which the teacher currently has is positive”
(Beijaard, 1995).

On the relevant factors which affect TPI, we try to discuss them from the
following aspects.

4.1 Gender difference of TPI

There is extremely remarkable difference in the degree of TPI for male and
female teachers both in primary and secondary schools. The degree of TPI for
female teachers is higher than that of male teachers. There are two possible
reasons as follows.

The first reason is the influence of cultural environment. In Chinese cultural
environment, there is very great gender difference. The society and the individual
hold higher expectation of achievements for the male than for the female.
Compared with other professions, teaching profession is stable and insignificant,
which possesses less social resources in authority, prestige, money and others
than other professions such as government officials and entrepreneurs. As a
profession, teaching profession can satisfy the expectation of achievements for
the female, but not for the male.

The second reason is that the requirement for being a primary or a secondary
school teacher is in favor of the female because from the aspect of the
characteristics of the profession and gender characteristics of the primary and
secondary school teachers, the female is better in the ability of language
expression and understanding students carefully and patiently. Generally
speaking, the female surpass the male in these aspects.

4.2  School rank difference of TPI

There is remarkable difference in the degree of TPI between middle and the
primary school teachers. The degree of TPI of primary school teachers is higher
than that of secondary school teachers. One of the reasons is possibly that in
primary schools the percentage of female teachers is higher than that in secondary
schools. From the sample, the female teachers in primary schools cover 49.1% of
all the primary school teachers, but the female teachers in secondary schools
cover 42.3% of all the secondary school teachers. According to the test of gender
difference on the degree of TPI, we know that the degree of TPI for the female is
higher than that for the male. Therefore, we thought that the situation accounting
for the high percentage is one of the reasons why the degree of TPI for primary
school teachers is higher than that for secondary school teachers. The second
reason is possibly that the age stage of the education object, especially the
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different stages of body and mind development cause teachers’ different emotional
investments and different perceptible degrees of repayment. Compared with
secondary school students, pupils in primary schools are weaker in the ability of
taking care of themselves and lack self-control. Compared with secondary school
teachers, the job of primary school teachers is more troublesome and needs more
emotional investments. Compared with secondary school students, pupils in
primary schools rely on the teachers more emotionally, but secondary school
students are being in the stage of youth rebellion. Primary school teachers have
more repayment than secondary school teachers in professional emotion;
therefore, the scores of primary teachers in professional emotion, professional
will, professional value and other component are higher than those of secondary
school teachers. As for the other reasons why the degree of TPI of primary school
teachers is higher than that of secondary school teachers is worth further
researching.

Urban teachers’ score of professional emotion is higher than that of rural
teachers. One of the reasons is that in urban districts people respect education
more than in rural districts. Therefore, urban teachers’ social self-respect is easier
to be satisfied in social communication. The second reason is that urban teachers
are in a better condition in salary, welfare and so on than rural teachers. This
might be one of the important causes that affect teachers’ professional emotion.

4.3 Difference of TPI in age and years of teaching

There is no remarkable difference in the degree of TPI for teachers of different
ages and with different years of teaching. This is not consistent with the overseas
findings. Beijaard’s research indicates that, in the initial period of profession, the
degree of TPI is relatively lower. But along with the increase of service time, the
cognition of TPI is tending to be positive (Beijaard, 1995).

After an ex post facto multiple comparison of LSD in TPI of different stages of
years of teaching, we know that there exists remarkable difference in the degree
of TPI only between the teachers with 4-10 years of teaching and those with
more than 31 years of teaching. The degree of TPI for teachers with more than
31 years of teaching is higher than those with 410 years of teaching.

There is no remarkable difference in TPI among other groups with different
years of teaching. The possible reason is that, for those who have been teaching
for 4-10 years, they enter the period of professional setback, or perhaps
feel frustrated in teaching. And therefore the working satisfaction degree
gradually declines and professional burnout appears. Some researches indicate
that, “6—10 years of teaching is the high time for teachers to have the symptoms
of professional burnout” (Zhao and Bi, 2003). Usually teachers with more than
31 years of teaching are over 50 years old, who have worked on the teaching post
for several dozens of years, and have experienced success and setback of the
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development of the teaching profession. They are near or in the stage of retiring
from the teaching post. Having reflected on their own teaching profession, they
incline to have a kind of transcendent manner, so their degree of professional
identity is higher than those with 4-10 years of teaching who are being in the
most serious stage of professional burnout.

4.4 Title difference of TPI in secondary schools

There is remarkable difference in the degree of TPI for teachers with different
titles in secondary schools. The degree of TPI for teachers with the title of the
senior level is higher than that of the third and second levels, but there is no
remarkable difference for teachers between the third and the second level. In each
factor of TPI, teachers with different titles have extremely remarkable difference
only in professional will. We thought that the reason might be that teachers in
secondary schools with the third or the second level mostly are the result of
natural promotion. Only a part of teachers who have achieved outstanding
performance in teaching and scientific research can be promoted to the title of the
senior level. Obtaining the title of the senior level is an affirmation to their
teaching results as well as their achievements. Compared with teachers with the
title of the third and the second level, they are unwilling to leave the teaching
profession and therefore they have higher professional identity.

4.5 Teachers with different professional motivations have remarkable
difference in professional identity

From the result of ANOVA and an ex post facto multiple comparison of LSD to
TPI of different professional motivations, we know that the degree of TPI for
teachers who have the professional motivation of “the need of realizing one’s
self-value” is the highest. Regarding this kind of situation, it is possible that
teachers who regard teaching profession as the need of the realization of
self-value have intrinsic power in the development of teaching profession;
therefore, they can invest more time, energy and emotion in their professional
activities. Therefore their professional expectation is high and the degree of TPI
is also correspondingly high. This result has referential significance for the
standard criterion of novice teachers and the development of teachers.

4.6 Teachers with different degrees of salary satisfaction have remarkable
difference in TPI

From ANOVA and the ex post facto multiple comparison of LSD in TPI
of different salary levels and different satisfaction degrees of salary, we know



A study on pertinent influencing factors on teacher’s professional identity 649

that teachers with different salary levels have no remarkable difference in
professional identity, but teachers with different degrees of salary satisfaction
have extremely remarkable difference in professional identity. The higher
the salary satisfaction is, the higher the degree of TPI is. The reason for this might
be that the salary level is an impersonal factor, but the satisfaction degree of
salary is the mutual reflection of teachers’ main body in the aspects of this
impersonal factor, teachers’ professional value, teachers’ cognition to the
satisfaction degree of the salary level and other factors, which has affected the
teacher’s satisfaction degree of TPI. Therefore we believe that we can enhance
TPI through enhancing teachers’ satisfaction degree of salary. Therefore just
raising teachers’ salary is not enough, guiding teachers’ positive professional
value is more urgent.

5 Conclusions

(1) In China, the level of TPI in middle and primary schools is high as a
whole.

(2) The degree of TPI for female teachers is higher than that for male teachers.

(3) The degree of TPI for teachers with the title of the senior level is higher
than that of those with the third and the second level in middle schools.

(4) The degree of TPI for teachers in primary schools is higher than that in
middle schools.

(5) As for the degree of TPI, teachers who regard teaching profession as the
need of realizing one’s self-value is higher than those who regard it as just making
a living.

(6) The higher the salary satisfaction is, the higher the degree of TPI is.
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