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Abstract In the new curriculum reform in China, moral education and values
education have been defined from the angles of the integrity and conformity of
curriculum  functions. Accordingly, a new education concept based on
complete/integral curriculum functions is established. By discussing the essences of
the curriculum, the basis of moral and values education, integrated curriculum
setting in instruction structure, the presence of emotional and attitudinal goals in the
subject standards, and teaching methods, this text points out that this curriculum
reform looks to moral and values education in schools. The reform also emphasizes
and will guarantee moral and values education in schools. Finally, the article
recommends to elementary and secondary schools the studies on moral education in
class conducted by the Research Institute of Moral Education of Nanjing Normal
University, one of the Key Bases for Humanities and Social Sciences Research for
the Ministry of Education.
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Introduction

For a long time, moral education and values education in China had been conducted
mainly by a special system for political work (including Party organization, Youth
League organization, Young Pioneer organization) and in a special subject of moral
education. Although there have been other ways to carry out moral and values
education in daily education activities (mostly through class teachers’ work) and
other subjects (stated in the syllabi), it is the first time for moral and values
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education to be defined from the angle of the integrity and conformity of curriculum
functions, which leads to a new moral and values education concept based on a
complete/integral curriculum function. Thus the space for moral and values
education in schools is greatly expanded. It will be explicated as follows:

1 It implies education policy researches, including curriculum policy researches, have made
great progress inwardly on the essences of curriculum

Johann F. Herbart pointed out in his book “General Pedagogy” that there are no
teaching activities without any educational purpose. In his point of view, moral
education is the essence of education, and any truly teaching activities has
educational meaning, that is, the aim is to cultivate one’s mind. That is the
well-known concept of “educational teaching (Der Erziehende Vnterneht)” proposed
by Herbart.

According to the thinking methods of organic view, zoological view and complex
science, all existence is relational. Therefore, cognition, moral and aesthetic values
are relational in teaching. The relationship is not linear but one that is
reticular—concrete and complicated. All the relations are value-related, either
positive or negative. It’s significant for people to gain moral and aesthetic
experience, especially the principal actual entity (see American scholar A.N.
Whitehead’s philosophy). Some important experts on the theory of instruction and
the theory of curriculum have begun to pay attention to people’s value feeling and
its orientation in the curriculum teaching process. And they also emphasize that
curriculum teaching is an activity of political, ethical, cultural and practical
significance. Inversely, moral education must base on the multiple cognition
knowledge presenting in each subject. Moral knowledge is not or mainly not
knowledge about ethics, but also knowledge based on making sense of the world and
human beings on a wider scale. One hundred years ago, American Pragmatism
educator John Dewey quoted and differentiated between “ideas of moral” and “ideas
about moral.” He opposed only teaching ideas about the moral in moral education.
And he insisted that moral education must be based on people’s life experiences. He
also said that moral was the wisdom of life. Soviet educator V. A. Suchomlinski
once said, “what students learned about nature, society, and thoughts in school was
the basis of Weltanschauung and proper moral behavior.” Moreover, American
moral educator T. Lickona clearly expressed the moral meaning that subject
teaching bears. He pointed out that subject teaching was a “sleepy giant” to moral
education and was of great potential. It was a great loss not to implement values and
moral education in subject teaching. As far as we know, after a period of stressing
moral thinking and cognition development, moral education in American schools
has regressed to emphasize virtues and character education. Boyer, former chairman
of Carnegie Foundation for the Advancement of Teaching, proposed in the report on
fundamental education that schools should shape students’ character and morals
through service in surroundings. It is not accidental to constantly bring forward
similar thoughts.
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2 This curriculum reform has made great changes in teaching structure

Teaching structure usually contains a curriculum module, curriculum system,
curriculum model, space & time and so on. In the present teaching structure, an
Integrated Activity Curriculum is included as a required course. It’s a great
structural change. Curriculum reform requires equilibrium in the structure of a
curriculum system. Equilibrium means a balanced relationship between curricula of
humanities & social subjects and natural science subjects, subject curriculum and
extracurricular activities, and theoretical and practical curricula. The new integrated
activity curriculum involves information technology education, inquiry learning,
community service, social practice and labor & technical education. The integrated
activity curriculum is a kind of curriculum that has an activity curriculum as its
essence. Activity curriculum, namely experience curriculum, refers to a curriculum
that is organized with students’ motivation and experience of engaging in a certain
activity. An activity curriculum can’t replace the subject curriculum, but is a
significant complement of the subject curriculum. By the experience gained from an
activity curriculum, students’ desire to explore, their ability of operation, especially
their level of social cognition, their social interests, their personal qualities and
ability of social interaction can be improved greatly. In some profound
extracurricular activities, such as life practice in communities, volunteer activities,
service in social communities etc., students can have opportunities to interact with
adults and to communicate with adults outside of the family. By doing this, students
can increase their social knowledge, and develop new social relations.

Why can these activity curricula help to put the aim of moral and values
education into effect? It’s because that ethic is not a priori but practical. Introduction
of moral principles can’t make moral education effective. Only when the
individual’s existing experiences are used to get new experiences and to discover the
meaning of morals and values, or only when the moral dilemmas are solved, does
moral education truly work. In both these occasions, the individual makes progress.
Many years ago, Dewey challenged Kant’s pure ethics and emphasized experimental
(or action) ethics.

3 In this curriculum reform, curriculum standards for each subject stress the goals of moral
and values education

Each subject has varying values in achieving the goals of moral education, and
curriculum standards for each subject have made a comprehensive and embedded
exploration on it. Specifically, it’s the first time for curriculum standards for each
subject to have a clear statement on the attitudinal goal of developing students’
active emotion. (Zhonghuarenmingongheguo jiaoyubu, 2001)

For example, in Curriculum Standards for Chinese Language & Literature (Grade
1-Grade 9), Part three, Teaching Proposals, the third item:
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Paying regard to right orientation of emotions, attitudes, and values:

To cultivate the students” high moral character and healthy aesthetic interest, to foster the
students’ morally sound values and positive attitude for life, is an important part of teaching
Chinese. We shouldn’t take this part as an extrinsic and additional task. Instead, we should improve
the occasion, and make it impenetrating in the daily teaching process.

Another example: The National Mathematics Curriculum Standards, Part Two,
Curriculum Goals, expatiation on emotion & attitude.

Engage in mathematics learning activities positively, and show curiosity and desire for
mathematics.

Obtain experience of success in mathematics learning, forge the will to overcome
Emotion | difficulties, and build the confidence.

& Understand the close relationship between mathematics and life, and the impact
attitude | mathematics has on human’s historical development; experience mathematics that is full

goals of exploration and creation; know the necessity of proof, the need of precise proving and

the certainty of the conclusion.

Form the attitude of respecting objective reality, and the habit to think independently;
be able to question rationally.

The third example: the Curriculum Standards for Music, Part Three, the first item
in Content Standards.

Feeling and Appreciation

Feeling and appreciation is the important content of music learning, the basis of the whole
music learning activities, and the effective approach of fostering students’ abilities of music
appreciation. The formation of good abilities of music feeling and appreciation is of
significant meaning to enrich emotion, enhance cultural quality, and promote the condition of
body and mind. We should motivate students’ interest in listening to music, foster their good
habits to listen to music, and help them gather experience for appreciating music. We should
lead the students to experience music actively, encourage them to form their own feelings and
views on music, and help them to build a close relationship between music and life. In these
ways, we can lay a sound foundation for lifelong music learning and enjoyment.

[Content] Elements of musical performance

[Standards] Grade 1-Grade 2

» Sense various sounds in nature and life. Be able to imitate by your own voice or
percussion instruments. Be able to act accordingly when listening to music.

* Be able to differentiate among voices of children, women and men.

» Sense the sounds of instruments. Be able to differentiate the timbres of percussion
instruments. Be able to play percussion instruments with different fortes and intervals.

« Be able to sense and describe the changes of the forte and the tempo.

[Content] Emotion and feeling of music

[Standards] Grade 1-Grade 2

» Sense music of different emotions. Be able to outpour natural expression and body
gestures according to the music.

« Sense and express the similarities and differences of emotions of music.

[Standards] Grade 3-Grade 6

« Listen to and differentiate music with different emotions. Be able to simply describe in
words.

« Be able to sense and simply describe the changes of emotions in music.

[Standards] Grade 7-Grade 9



Front. Educ. China (2006) 2: 191-200 195

* Be able to sense various emotions in the music. And be able to describe using the terms
of musical emotions.

» Be able to apperceive the development and changes of the emotions in the music. And be
able to express simply or in several ways.

Why do we emphasize the importance of feeling and attitude in the new
Curriculum Standards? The reason is that the human being has had new
understanding on the values of the effect of feeling and emotion. Many positive
values of feeling and emotion have been emphasized nowadays, such as the effect of
generating, communicating, transferring, infecting and sharing, the effect of
strengthening, magnifying and motivating, etc. These values make feeling and
emotion the most significant identification of life. What’s more, only when emotion
develops and advances can moral character be guaranteed basically.

Students’ school life will consequentially arouse and form students’ various
feelings and emotions. In the past, according to the examination-oriented education
thoughts and the corresponding thinking methods, schools and teachers just focused
on and mainly evaluated what students learned in knowledge. They paid little
attention to what students sensed, what feelings and emotions they needed and
wanted to express. They also paid little attention to whether they could express their
feelings and emotions, whether they could develop common social emotions and
spiritual-cultural emotions. Buck referred in his report in 1999 that, even moral
emotions are made up of two basic elements, that is, social emotions and cognitive
emotions. Biologic sociophile emotions (primarily referring to attachment, which
derives from the need for expectation and love) constantly meet the challenge of
social environments, gain social experience, and then develop into a kind of
advanced social emotion. The biologic basis of cognitive emotions is an individual
system of rewards and punishment. How do cognitive emotions develop? In order to
meet the challenge of surroundings, human beings continuously develop their
cognition. Then the mature and concretized perception comes into being . (Guo
Dejun, et al., 2002,35)

In a word, it’s essential to project a human being’s emotions and attitudes in
curricula. Emotions and attitudes themselves represent human beings’ psychological
characteristics, spiritual characteristics, and personalities. All of these are the basic
goals of education and curriculum implementation. If feelings and emotions don’t
express and develop in a good (kind) direction, they will definitely turn to a bad
(evil) direction.

4 To achieve the educational goals of moral and values education, curricula finally rely on the
teaching processes that are directed by teachers and constructed together with teacher and
student

This curriculum reform particularly focuses on teacher training. Through training,
teachers must understand that teaching and learning is a process with values, and
teaching is an activity with moral values. First of all, teachers should fully explore
resources for moral education contained in different subjects, and then make the best
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of the resources. T. Lickona has listed several value factors that can be used in
teaching each subject, such as scientists’ lives and achievements, life experience and
attitude toward pursuing studies in courses of Mathematics and Science, literary
models’ moral impact in the course of Language & Literature, historical characters’
spirit of virtue and self-discipline in the course of History, the importance of
self-control in individual health and morality in the course of Sports and Health, and
so on ( Yuan Guilin, 1995, 127-135). Secondly, teachers should make studies on
exploration and creation from the aspects of instruction design, structure, strategies,
methods and so forth. And they should rethink and adjust their performance as well.
Taylor, expert on moral education in Britain, indicated in 1996 that “the form of
values education is more important than the content of it. The way to express and do
is more influencing than what has been said and what have been done” ( Nanjing
shifan daxue daodejiaoyu yanjiusuo, 2001, 41) . The teaching process witnesses the
most frequent communication between teacher and student. Whether the teacher
follows and carries out values like equality, respect and justness and whatever
values the teacher holds in his behaviors and actions, teaching can explicitly or
tacitly deliver values with it. Canadian moral educator Dwight Boyd contends that,
“any instruction behavior has moral judgment with it---moral relationship between
teacher and student shouldn’t be neglected.” There is a saying that teachers are also
ordinary persons and we shouldn’t regard them as saints. Surely, teachers are not
perfect. However, they must make themselves actively pursue being perfect.
Whether teachers are self-consciously aware of it or not, it’s obvious that teachers
are models for students. Especially for children, teachers’ moral character and the
values implied in their speeches and behaviors have far-reaching impact. Therefore,
by pushing new curricula to solve the problem of the separation of intellectual
education from moral education, it’s essential to carry out moral education in class.

Research Institute of Moral Education of Nanjing Normal University is trying to
propose a plan of moral education in the curriculum. The proposals include:
Proposal 1: Moral education in subject instruction activities

Theoretical hypothesis:

Each subject is full of resources for moral education. Teachers and students
explore the materials with moral education values in subject instruction, illuminate
the values in curriculum teaching and learning activities, and gain experience from
the activities. There are three effects. The first is to promote the sensitivity and
respect of teachers and students to the values of subjects (particularly the moral
values). The second is to motivate teachers and students to devote interest and
emotion in teaching and learning activities. The teachers should achieve the unity of
cognition development, emotion and attitude in students in the process of fostering
their learning abilities. The last one is to explore and clarify the moral education
values of the content and form of teaching materials, together. Thus, the purpose of
moral education is realized.

Proposal 2: Moral education in in-class-communication activities
Theoretical hypothesis:

If the in-class-communication activities are based on the moral values in the
following table, trust and emotional communication between teachers and students
will be enhanced. There are three effects. Firstly, the teacher’s example for students
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shows the moral values. That is, the purpose of moral education is realized in the
activities. Secondly, the enhancement of trust and emotional communication
between teachers and students makes the instruction smoother and knowledge is
more efficiently delivered to students. Thus, the instructional purpose is realized.
Thirdly, in the process full of interaction and emotional communication, both
teacher and student can be delighted and satisfied mentally. Each individual’s
current life values are realized in that process.

Teacher’s multi-roles in the in-class moral communication, and the outlines

Teacher’s - Students’  experience
Moral values role Outlines and the possible effect Moral
Always be pure-hearted, or | Sense of belonging
P once lying would beat thousand | empathy .
Sincerity Models times of telling truth. Sincerely
Treat students truly.
Treat students equally. Safety
Equality Partner Give students equal share Equality
opportunities. self-esteem
Pay attention to students’ Express freely,
Respect Lis_tener current feeling. Qare to question_, ) Respect
enjoyer Don’t hurt their self-esteem. independent opinions,
Give them more freedom. sense of responsibility
. . Show students the principles of | Sense of safety, .
Equity Questioner evaluation and the basis. sense of justice Equity
Consider students’ making Awareness of
Catholicity Instructor | mistakes as a natural coop_eration, Catholicity
mentor phenomenon. creation
Keep time for them to grow up.
Care-man Help _students with difficulties | Sense of attachment,
Sympathy minder affectionately. care about others, Sympathy
owes
Sponsor Don’t give praises and criticism | Owes, )
Care inspirator to what students are, but to | self-adjustment, Care
what they did. out of being arrogant.
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