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Abstract  In this paper, the paradigm of China’s pedagogy means a way of thinking 
followed and adhered to by Chinese educationists from the establishment of New 
China till now when they consider, study and conceive problems of pedagogy. This 
way of thinking guides educationists to have particular study directions, unique 
modes of pedagogy establishment and special framework of problem solving. And 
furthermore, it forms the study tradition of China’s pedagogy and stipulates the 
developing orientation of China’s pedagogy. From the establishment of New China 
till now, we have been edified by the paradigms in the Soviet Union and the Western 
countries and restricted by “Western paradigm” and “Soviet Paradigm”, without any 
paradigm of our own. The paradigm crisis in the development of China’ pedagogy 
has obstructed the healthy development of China’s pedagogy. The establishment of 
China’s pedagogy should start with establishing the subject—educationists and 
establishing the object—“paradigm system”. The establishment of China’s pedagogy 
paradigm will contribute greatly to the origination of China’s pedagogy and its 
academic schools. 

Keywords  paradigm system, theory paradigm, discipline paradigm, research 
paradigm, China’s pedagogy 

摘要  中国教育学的范式是指新中国成立以来中国教育学者在思考、研究、构建教
育学问题时所遵循、秉持的基本思想方法，这种思想方法引导着研究教育学的路向、
构建教育学的方式以及解决教育学问题的思维框架，进而形成了中国教育学的类同
研究传统，并规定着教育学的发展方向。建国以来我们经历了来自苏联和西方国家
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的范式熏陶，并一直受到“西方范式”和“苏联范式”的禁锢和困扰，长期没有形
成自我独立的教育学范式。中国教育学发展过程中存在的范式危机，已经阻碍了中
国教育学的健康发展。中国教育学范式的创建需从创建主体——教育学者和创建客
体——“范式系统”入手。教育学范式的创建与构建将有助于中国教育学学派的创
生和中国教育学的生成。 

关键词  范式系统，理论范式，学科范式，研究范式，中国教育学 

1  Introduction 

“Paradigm” is an important theory proposed by American historian of science, T. 
S. Kuhn. It is also the foundation of his “dynamic mode of scientific revolutions”. 
Kuhn offered the concept of “paradigm” in The Structure of Scientific 
Revolutions (1962). Its original meaning was “declension in grammar” and Kuhn 
borrowed the word to mean category, pattern and model and further expanded the 
notion into great achievements in science including examples and a set of rules 
followed by all the members of a certain academic circle. Kuhn’s concept of 
paradigm is a network composed of scientific and theoretical elements, social 
and psychological elements and metaphysical elements. It includes laws, theories, 
standards, methods and it is the concept of the world for researchers in a 
discipline to determine the common beliefs, value standards, theory background, 
research methods and techniques. To be more detailed, (1) paradigm is a new 
system of understanding, a system about ontology, nature and law of the target; 
(2) paradigm is a new framework of theories, constituting the research basis, 
research scope, concept system, basic category and core theory; (3) paradigm 
provides a new theoretical background, an arena for academic community to 
perform on; (4) paradigm is a methodology and a set of new methods, and (5) 
paradigm represents an academic tradition and academic image and symbolizes 
the “maturity” of a discipline. The five points embody the conformity and 
sublimation of beliefs, cognitive achievements and research methods. In this 
sense, the essence of paradigm is the conformity and sublimation of scientific 
activities and the change of paradigm is the change of a set of methods to 
discover and solve problems. 

Kuhn’s concept of science is a dynamic theory. The development of science can be 
diagrammed in this way: pre-science—normal science—science revolution—new 
normal science—new crisis. Thus, Kuhn believes that “paradigm” plays a 
significant role in science development. The formation of paradigm symbolizes a 
critical turn from primitive science to mature science. In the period of normal 
science, paradigm determines all aspects of science and science community 
undertakes a series of problem-solving activities within the framework of 
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paradigm, which symbolizes the progress of science. When an old paradigm 
meets some crises and is replaced by a new one, a science revolution will come 
forth. Science revolution is a great turning point in the development of science, 
showing the science community’s new way of perceiving the world and 
predicating the approach to new normal sciences. Therefore, the study in the 
“paradigm of China’s pedagogy” will make great impacts on the healthy 
development of China’s pedagogy. Paradigm of pedagogy, as the dominant view 
and widely-acknowledged system of thought, especially the clues to solve issues 
of pedagogy, stipulates the rules of pedagogy construction, designates the 
problems to explore, and determines the research methods and procedures of 
educationists. At the same time, paradigm has another basic function—the 
stipulation of discipline in addition to keeping the stability of pedagogy and 
providing examples and criteria for the academic community. The function of 
stipulation means the paradigm of pedagogy can stipulate the borders of 
pedagogy clearly. It is clear that such an implicit function of stipulation ensures 
the programming work of the members in pedagogy community and leads to the 
healthy and stable development of pedagogy. 

2  Development of the paradigm of China’s pedagogy 

In the development of China’s pedagogy, China has been stressing too much on 
the introduction of foreign theories. That’s why we have been infused with 
Western and Soviet pedagogy passively for a long time but without our own. As a 
matter of fact, the passivity can be also seen in other humanities and social 
sciences, like law. Western paradigms have become the authority and standards 
of theories in China. And what’s more, the goal of China’s theory development 
and the way to achieve it are also constructed upon Western paradigms. It is true 
that the theories introduced are very helpful, but it is also true that weak 
self-consciousness and slight local awareness bring about the crisis of China’s 
pedagogy paradigm and make negative effects on the development of China’s 
pedagogy.   

2.1  Influence of “Soviet paradigm” 

China’s pedagogy has had a rough time in its progress. What has a far-reaching 
significance to the development of China’s pedagogy paradigm is the theory of 
Soviet educationist, N. A. Kaiipob, whose pedagogy was introduced in 1950s. It 
is Kaiipob who first applied Marxism to the exploration of pedagogy. He divided 
pedagogy into four parts: pedagogy guidelines, teaching theories, moral theories 
and school management theories and constructed a relatively complete and 
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systematic discipline mechanism of pedagogy, which is one basic paradigm of 
modern pedagogy. Since his pedagogy was introduced into China in 1950s, it has 
become the standard paradigm of China’s pedagogy. With the translation of his 
writings of pedagogy, the study of Kaiipob went momentum. The book of 
pedagogy he edited in chief became the chief source of pedagogy textbooks for 
students in normal universities and colleges. According to statistics, the old 
version (1948) edited by Kaiipob was printed by 291 516 volumes for the first 
time and the new version (1956) was printed for eight times by 193 897 volumes, 
the old and the new totally almost reaching 500 000. Almost every primary and 
high school teacher in the city had one in hand at that time (1957). In this aspect, 
Kaiipob’s pedagogy branded itself into the development of China’s pedagogy, 
especially the construction of textbooks in a long lasting way. Lecture Notes of 
Pedagogy edited by teachers in Beijing Normal University in 1956 just 
completely followed this paradigm. Some textbooks began to emerge in 1950s 
and 1960s and a good many were published in 1980s and all those textbooks 
were edited upon this paradigm. Pedagogy edited by teachers in Nanjing Normal 
University from 1980 to 1984 was a well-received and successful pedagogy 
textbook. This book has special characteristics in organization and a clear 
skeleton of pedagogy guidelines, teaching theories, moral theories and school 
management theories, but it still follows the pattern of Kaiipob’s pedagogy. 

2.2  Immergence of “Western paradigm” 

The native pedagogy of China made a big stride after the Cultural Revolution. 
Generally speaking, the construction of discipline was strengthened, academic 
viewpoints were diversified and international communications were intensified. 
There are mainly two reasons for the development of pedagogy: the 
enlightenment of the immergence of Western pedagogy and the strenuous efforts 
made by Chinese scholars. Since 1979, the trend of translating and editing 
Western pedagogy and education theories has gained momentum: Learning to Be: 
The World of Education Today and Tomorrow edited by UNESCO, Foundations 
of Curriculum by Ornstein, The Basis of American Education: Social Progress by 
Vanscode, Contemporary Educational Theory by Robert Mason, Prospective 
Science of Education by Helmar G. Frank, Historical and Philosophical 
Foundations of Western Education by Frost, Introduction to Education by 
Mialaret, History of the Problem of Education by Brubacher, Democracy and 
Education—An Introduction to the Philosophy of Education by Dewey, 
Experimental Pedagogy by W. A. Lay, Overview Main Aims Representation 
Education by White, and dozens of works on methodology, pedagogy and 
curriculum were translated. The introduction of these Western works helped 
Chinese educationists widen their horizon. It did not only provide more resources, 
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theories and methods for the research on China’s pedagogy but also present new 
paradigms and thoughts for the development of China’s pedagogy. We were 
inspired to give concern to both macro and micro elements, both theories and 
practice, both quantity and quality, both deduction and induction. Imitation and 
repetition do not develop an original education theory but the sublimation of 
theories does. And such a theory is not coined but made.  

Chinese educationists initiated the construction of their own pedagogy while 
drawing in Western paradigms. Since the issue of Teaching Syllabus of Education 
compiled by the Department of Education of Beijing Normal University, 
pedagogy books in many versions sprung up like mushrooms. Till now, more 
than three hundred versions have been published. The construction in the past 
thirty years can be divided into two stages. In the first fifteen years, in order to 
meet the urgent needs of teaching, the construction of Pedagogy was made the 
focus. Though in many versions, Pedagogy just followed the Soviet pattern in 
logic and content. In the second fifteen years, independent construction and 
system initiation became the focus. And in those fifteen years, China’s pedagogy 
made a leap which can be seen in many “turns”. The structure of pedagogy began 
to get out of its Soviet counterpart. Scholars turned from compiling textbooks to 
developing high-quality monographs, turned from the construction of general 
pedagogy’s content to the deep construction of discipline differentiation, turned 
from traditional methods for research to the combination of the traditional ones 
and the new ones. Pedagogy was in bloom. During that period, a series of 
high-quality Pedagogy were published, for example, the revised Pedagogy 
offered by “five colleges”, Pedagogy by teachers in the Department of Education 
of Nanjing Normal University, Foundations of Pedagogy by Shi Peichen of 
Northeast Normal University. And we still had some influential works deepening 
and differentiating pedagogy, such as Principles of Modern Education by Li 
Yixian, An Introduction to Modern Education by Cheng Youxin, Principles of 
Education by Sun Xiting, Conspectus of Education by Ye Lan, Principles of 
Education by Jin Yiming, Principles of Pedagogy by Hu Dehai and On Modern 
Education by Huang Ji and Wang Cesan. With regard to content system and 
theoretical depth, these books made a new era. 

However, the problems like “introduction complex” and lack of originality still 
exist. Due to the lack of academic initiation and awareness, the weakness of 
China’s education circle is still kept unchanged compared with its foreign 
counterpart. After the piety to “Russian paradigm”, the transplant of “Western 
paradigm” restrained one’s mind. The construction of China’s pedagogy system 
is still on the road, so the copy of Western paradigm would also result in the 
shortage of time spirit and Chinese characteristics. The roots of the problems are 
the incapability of getting out of the restriction of Western paradigm and other 
disciplines and the incapability of obtaining inspiration from the abundant 
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reformative practices in education.  

2.3  Doctrinal connotations of the paradigm of China’s pedagogy 

Paradigm is the summation of theoretical beliefs, value orientation (or value 
concern), way of thinking, concept system and means of skill that all members of 
the scientific community follow. It provides a perspective of world observation 
and a mechanism of theory consultation and further shapes the theory tradition 
and research orientation of a discipline. On this basis, the doctrinal connotations 
of the paradigm of China’s pedagogy are concluded in the following three points. 
The first point is the established tradition of pedagogy. It not only indicates 
theoretical modes of pedagogy but also includes the skills and materials used in 
the establishment of pedagogy. The second point is the mode of research and 
construction widely accepted by the community of pedagogy and the common 
beliefs, standards, process and strategies in teaching and researching activities. 
The third point is the way of application and the system of assessment. It enables 
the research tradition represented by pedagogy paradigm to continue and develop 
and also lead the scientific community into rupture, with the old paradigm 
replaced by the new one. In brief, “the paradigm of China’s pedagogy” is the 
common beliefs and research modes the Chinese researchers in pedagogy insist 
on in a certain historical period. These beliefs and modes influence and restrict 
mutual basic viewpoints and theoretical methods, thus providing similar 
frameworks of pedagogy theory and problem solving and forming a common 
research tradition and development orientation.  

3  Paradigm system of China’s pedagogy 

Theory paradigm, discipline paradigm and research paradigm are three basic 
types of China’s pedagogy paradigm.  

3.1  Difficulties and outlets of theory paradigm 

Theory paradigm refers to the theoretical framework, theoretical model, way of 
thinking and system of thought to understand education theory and reality, which 
are followed by all the members in education circles. This paradigm originates 
from nativism, that is to say, it can only be abstracted, assessed and developed in 
one’s own country. Under the strong influence of the Soviet Union and the 
Western countries and due to the weakness in originality of Chinese researchers 
for a long time, a real paradigm of China’s pedagogy has not come out and 
instead absorption and imitation become fashionable. At the same time, some 
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non-authoritative and non-systematic pedagogy theories rooted in China were 
rarely noticed. Gradually, imitating foreign theories became the so-called 
“research” while the paradigm based on China’s reality did not show up. The 
theory paradigm of China’s pedagogy far away from practice lacks “native 
practice”, the standpoint of theory research. As a matter of fact, the pedagogy 
theories which made great impact on China’s pedagogy theories were just the 
fruits of nativism, such as those of Tao Xingzhi and Chen Heqin. As Mao Zedong 
pointed out in his Theory of Practice, “knowledge is a matter of science. 
Hypocrisy and pride should be kept away; honesty and modesty should be 
strongly supported. You are supposed to take part in the practice of transforming 
reality if you have a good command of knowledge. You are supposed to eat the 
pear if you want to know the taste of it. You are supposed to do experiment of 
physics and chemistry if you want to know the structure and nature of atom.” 
(Mao, 1991) 

Superficially, the crisis of China’s pedagogy paradigm is the result of “Russian 
paradigm” and “Western paradigm”. But in essence, it is not hard to find that the 
root of paradigm crisis is the separation of theory from practice. It is the 
separation that results in the popularity of non-native theory paradigms. And the 
basic reason for theory’s weakness in interpreting and directing reality is 
probably parochialism, emptiness of pedagogy theories and their separation from 
reality. “Problem and solution are the starting point and end point of theorization. 
Problem shows wisdom. The discovery of new problems indicates the emergence 
of new ways of thinking and new perspectives of study and makes initiation and 
originality possible.” (Liu and Li, 2003) There is no doubt that pedagogy study is 
supposed to commit itself to the construction of basic theories and the 
interpretation of concept system. However, it is not appropriate for a researcher 
to give all its concern to academic frontiers as critics and conductors and neglect 
the interpretation of and solution to social realities. China’s pedagogy should 
originate from education practices in China and the strenuous efforts of native 
researchers are needed. Theoretically, some researchers understand the necessity 
of bridging the gap between theory and practice, but practically they are not 
courageous enough to open the door and walk into real education environment. 
Theorists work hard to interpret theories and that is why the pedagogy with 
Chinese characteristics is hard to be established. 

Though the gap between theory and practice is unavoidable, distance is barrier 
and the origin of difficulties (Dewey, 1997). The pedagogy separating from 
practice excessively is rootless. The real masters of thought are not hermits in 
their studies but those who always associate themselves with social realities and 
draw in excitement and inspiration from them. Practice philosophy tells us that 
pedagogy and education practice are intrinsically united. “Pedagogy theories 
should keep the character of practice and let education practice present itself. 
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Pedagogy theories are not just the abstract reflection of education practice and 
education practice is not the mechanic application of pedagogy theories. Theory 
and practice coexist in a unity dialectically. Pedagogy theories are always 
represented in education practice and actualize themselves in education activities 
between people. Therefore, pedagogy is not just theoretical but practical. The 
value of pedagogy theories lies in not only ‘what to recognize’ but also ‘what to 
actualize’ and the significance of pedagogy theories lies in not only getting a 
result of concept recognition but also experiencing a process of actualization. 
The unity of pedagogy theories and practice is just represented in and justified by 
participation and actualization.” (Ning and Hu, 2006) 

3.2  Difficulties and outlets of discipline paradigm 

Discipline paradigm refers to the cognition model of pedagogy, the framework to 
exhibit education world and the way to coordinate education phenomena, which 
tends to be presented through the theoretical framework of textbooks. Discipline 
paradigm is shaped by three elements: history, thought and necessity. Pedagogy 
is a new discipline in China and its history is less than one hundred years from 
the establishment of discipline paradigm in 1920s. After the founding of the PRC, 
the new social system and the nature of social ideology made the reconstruction 
of pedagogy a necessary task. But as a matter of fact, from the founding of the 
New China till the opening-up, China did not have its own pedagogy, not to say 
its paradigm. With regard to thought, the Chinese people have been used to 
deduction for a long time. The functions of deduction are mainly consultation, 
imitation and validation of truth and these functions are represented in the 
imitation to others’ discipline framework and void of independent theory system. 
Necessity is the sense of urgency. The reasons for emphasizing initiation and the 
establishment of discipline paradigm are as follows. First, we have done some 
spadework so that we have the ground to establish the paradigm; second, we 
have the necessity of standing in the international academic circles independently. 
Though China’s pedagogy have made great progress and developed its own 
characteristics, it still has distinct problems. The problems can be summarized in 
the following aspects.  

Discipline paradigm is “dependent”. Today, China’s pedagogy seems inferior 
to other disciplines and dependent on other relevant disciplines. In the past fifty 
years, pedagogy has been established in restriction and dependence. It is 
controlled by ideology and restricted by itself, following the changes of foreign 
pedagogy, thus it depended on other disciplines as an inferior. Undoubtedly, it is 
good for pedagogy to make for references other theory framework and other 
disciplines. But there is also something bad that lies in the good. Pedagogy’s 
dependence on other disciplines can make pedagogy issues reverted to 
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philosophy, ethics and economics. In this sense, pedagogy’s research target is 
neglected. As the founder of pedagogy Johann Amos Comenius said, void of 
knowledge ground, the discussions in pedagogy issues do not lead to the 
origination of satisfactory pedagogy theories but result in the fact that pedagogy 
study relies too much on philosophy, psychology and sociology (Chen, 1994). It 
is a necessity for pedagogy to draw in fresh ideas from other disciplines, but it is 
not appropriate to discard special targets and assumptions of pedagogy. The 
application of other theories to pedagogy with no choice and criticism is harmful. 

Discipline paradigm is “colonized”. The crisis in the discipline paradigm of 
China’s pedagogy is also seen from the occupation of “Western paradigm” and 
“Soviet paradigm”. That means the discipline paradigm is “colonized”. China’s 
pedagogy is not rooted in its domestic situations and has not owned its 
“homestead ”. And “exotic ” is the “birthmark ” (Ye, 2004, p. 8). The founder of 
modern pedagogy Johann Amos Comenius proposed many important thoughts of 
pedagogy, man and education, education popularization, united school, system of 
lecture in class, teaching content, teaching principles, teaching methodology, and 
so on in his Didactica Magna. These thoughts laid the foundation of discipline 
paradigm of modern pedagogy. However, the thoughts of pedagogy proposed by 
Johann Amos Comenius were not mature enough. And the quasi-paradigm of 
modern pedagogy did not come into being until Johann Friedrich Herbart 
introduced the notions of objective of education, versatile interest, character and 
morality, established theory of education objective upon ethics and theory of 
education methodology upon psychology and divided pedagogy into three parts 
(Volume One: General objective of education; Volume Two: Versatile interest; 
Volume Three: Moral power of character) for the first time in General Pedagogy. 
All subjects of China’s modern pedagogy started from the “introduction” abroad, 
even the most “Chinese” subject— “History of China’s Education” made its first 
book in 20th century a translation of History of China’s Education written by a 
Japanese scholar. It is a fact that China’s modern pedagogy started from 
“introduction” (Ye, 2004, p. 3). Therefore, the words such as “copy”, “imitate” 
and “learn” are unavoidable when the developing process of China’s modern 
pedagogy is described. Indeed, copying Japan, “imitating” America and 
“learning” from the Soviet Union are the three steps China’s pedagogy 
experienced. The three steps not only imply the great changes in China’s society, 
politics and economy but also reflect different targets China’s pedagogy imitated 
and the colonization of pedagogy in different historical phases. 

Rome was not built in a day. There is a long way to make pedagogy break 
away from other disciplines and free itself from colonization. What matters is not 
to give critiques but to further the study in discipline paradigm and make more 
efforts to change reality. As a science, pedagogy has something in common with 
other disciplines and that in other countries. But at the same time, pedagogy, as a 
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special domain for study, must be theoretically unique due to different education 
practices and different needs of subjects and objects. Therefore, we should 
commit ourselves to the establishment of a paradigm with Chinese 
characteristics.  

3.3  Difficulties and outlets of research paradigm 

Research paradigm refers to methodology, categorized into meta-pedagogy. 
Viewed from the development of a discipline, research paradigm is an important 
condition for the establishment of a discipline and also an important target for 
discipline construction. The study in research paradigm of pedagogy is a hot 
topic in the academic circle of pedagogy. After Kuhn proposed “paradigm” 
theory, following scholars interpreted the theory from different perspectives. For 
example, Guba and Lincoln observe that paradigm should be understood in three 
aspects: ontology, epistemology and methodology. Thus, methodology is mainly 
influenced by the assumptions of epistemology, especially the assumption about 
“whether knowledge can be demonstrated and how to be demonstrated”. Once a 
researcher has a mastery of some “way of demonstration”, this epistemology will 
give direct impact on its methods of researching and give indirect manipulation 
to the content and theoretical framework of researching. J. A. Popp put forward 
two paradigms in his Research Paradigms in Education (1975): normative and 
descriptive. And pedagogy research is believed to have two paradigms of 
research: quantitative and qualitative. T. Husen wrote an essay in the book The 
International Encyclopedia of Education (1985) chiefly-edited by himself to 
state his understanding of pedagogy paradigm. One is to imitate natural sciences, 
stressing on the measurable observation in which mathematical tools can be 
applied for analysis. The task of the research is to emphasize causality and give 
interpretations. The other is to deduct from other disciplines of humanities, 
focusing on the whole and concerning more about qualitative information and 
instructive methods (Qu, 1988). As a matter of fact, such division is just with an 
eye to the current situations of pedagogy study. Actually, there is a third 
paradigm if we think more historically. That is, the paradigm of philosophical 
argumentation. Though many researchers tend to mix philosophical 
argumentation with qualitative research, the two has differences in essence. At 
the same time, quantitative research, qualitative research and philosophical 
argumentation correspond to different periods of man’s recognition, have distinct 
theory-orientations, and implement different ways of theory construction. In this 
way, the research paradigm of pedagogy can be summarized into three types: 
qualitative research, quantitative research and philosophical argumentation. 

In China, philosophical argumentation has been prevalent and played the main 
role. Quantitative research and qualitative research have just blossomed in recent 
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years. Pedagogy actually originates from philosophy; that’s why some 
researchers apply philosophy to pedagogy unconsciously and “acquire” the 
argumentative feature of philosophy. In addition, another reason for pedagogy’s 
preference to argumentation rather than demonstration is the long-lasting 
influence by “Western paradigm”. We “love” “Western paradigm” so deeply that 
we cannot help kissing it when we got it. In this way, “the other” becomes “I”. 
Therefore, due to lack of initiative, patient, demonstrative research, little 
attention is paid to education reality in education research. And more focuses are 
on reflecting upon philosophy and distinguishing definitions and practical 
accumulation as the prerequisite for theoretical reconstruction is neglected. But 
what is optimistic is that the importance of demonstration has been widely 
recognized, especially that of “qualitative research”. Though “weakness in 
demonstration” is being changed, new problems have emerged. That is, a serious 
trend of “following the crowd” goes momentum. A lot of researchers label their 
researches “qualitative” ones regardless of the content and nature of their 
concerns. The harm is that the basic standpoint that paradigm is determined by 
content is discarded. 

In fact, the three types of research paradigm are all necessary “means” to 
interpret and solve education problems ultimately. For instance, quantitative 
research and qualitative research supplement each other. The contradiction 
between quantitative research and qualitative research in the West in 1980s 
seems the contradiction of methodology but is that of ideology. It is the 
intervention of radical standpoints that magnify the differences between the two 
paradigms and disregard their compatibility. Like other research of social 
sciences, the social reality education faces is the unity of subject and object. Thus, 
quantitative research and qualitative research supplement each other (Yan, 2006). 
In this sense, different paradigms seem contradictory superficially but 
supplementary in reality. And it is the content and goal of each research that 
identifies which paradigm is more applicable.   

4  Reconstruction of the paradigm of China’s pedagogy and 
origination of “China’s pedagogy” 

4.1  Subject of reconstruction: Educationists 

Macroscopically speaking, the reconstruction of the paradigm of China’s 
pedagogy can be understood as the reconstruction of subject and object. And the 
core is to reconstruct subject, the scholar, and its conduct. Scholars should not 
only strengthen the awareness of multiplicity, complexity, internationalization 
and acquisitive exploration in researching, but also “keep abreast with time” 
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during the reconstruction of paradigm. To be more specific, it means three 
tendencies should be avoided. (1) Educationists should not isolate themselves 
from education “actuality”. Education theories with strong vitality do not come 
from “romantic” illusions. Though romanticists give great concerns to education 
realities and express the “grassroot” complex of intellectuals, sentiment and ideal 
beyond actuality still keep the gap between ideal and actuality. (2) Educationists 
should not isolate themselves from education “changes”. Some scholars are 
particular about social realities while caring for education and mistake some 
already settled problems for unsettled ones. They are always complaining instead 
of doing anything constructive. (3) Educationists should not isolate themselves 
from education “tendencies”. This tendency can be often seen in scholars who 
enjoy “monologue”. What distinguishes this group of scholars from the rest two 
is that they do not show concerns for education realities but indulge themselves 
in studies, offering theoretical nonsense and doing nothing for the development 
of education. 

In the reconstruction of the paradigm of China’s pedagogy, another effort must 
be made, that is, to overcome the over-utilitarian academic pursuit. It should be 
acknowledged that the course researchers undertake is a profession and job at 
first, so their needs for materials should be fulfilled. In this sense, utilitarian and 
practical elements unavoidably exist in their academic work. But if we make this 
utilitarian function to the extreme, some negative results would appear, such as 
over-eagerness for success, being blinded by the love of gain and academic 
corruption. In reality, some educationists do not explore the true meaning of 
pedagogy paradigm but on the opposite, follow some so-called hot topics and 
frontiers, driven by “the exchange for economic benefits”. In such circumstances, 
a pedagogy labeled as “photocopied, decorative and benefit-oriented” comes out 
and becomes popular. As a matter of fact, what also pushes these utilitarian 
actions is various award-evaluation promoted by academies, magazines and 
presses. In addition, the concern for “quantity” in academic assessment misleads 
researchers into fickleness. The importance of system lies in the fact that “it 
conveys the message that whether initiation or conservatism is more beneficial 
and consistent with the current situations.” (Yan, 2002) Therefore, it is a must for 
the reform in the management system of science and technology. 

4.2  Object of reconstruction: Paradigm system 

The reconstruction of the paradigm of China’s pedagogy is the common mission 
for all the Chinese researchers in pedagogy. As what is mentioned above, theory 
paradigm, discipline paradigm and research paradigm comprise the “paradigm 
system” of China’s pedagogy. In another word, the paradigm of China’s 
pedagogy is not equal to any of the three but is the system composed of the three. 
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A fact should be pointed out that the paradigm of China’s pedagogy is often 
mistaken for the research paradigm. Such understanding is unilateral. Without 
any doubt, research paradigm is the “Archimedes Fulcrum” of the rest two 
paradigms, but it would do great harm if the reconstruction of research paradigm 
is treated for that of paradigm.  

System is a unit composed of interrelated, interdependent, inter-conditional 
and interactional objects and courses with unitary functions and synthetic actions. 
It is a limited aggregation made up of more than two parts and these parts are 
interrelated and interactive. It is separated from environment but at the same time 
exchanges energy, information and substance. Different parts are independent but 
belong to the same organism with unique functions. In brief, system is the 
combination of many elements, with “multiplicity” and “relativity” as the two 
basic properties. The paradigm of China’s pedagogy, as a system, functions with 
the three types of paradigm working together. To be more specific, the 
reconstruction of theory paradigm should be problem-oriented, getting rid of 
“pride and prejudice”; the reconstruction of discipline paradigm should be 
multiply-combined, dismissing the singularity of individual discipline; the 
reconstruction of research paradigm should be “returning to life”, breaking away 
from the ironical fact that “researchers fly up high in the sky and practitioners 
wriggle hard on earth”. Only in this way can the paradigm of China’s pedagogy 
make China’s pedagogy develop in a healthy way.   

4.3  The establishment of China’s pedagogy: Prerequisite for the origination of 
the “academic schools of China’s pedagogy” 

The reconstruction of the paradigm of China’s pedagogy is not gilding the lily in 
the development of China’s pedagogy. All the efforts fall on the establishment of 
China’s pedagogy. And the emergence of any pedagogy is closely related to the 
origination of a particular academic school. Academic school is an important 
component of a discipline and the process of its formation is the developing 
course of the discipline. “The origination of an academic school is a socially 
historical phenomenon as well as a historically academic phenomenon. The 
prerequisite is that it is not a necessity or probability but a must to develop 
certain social and academic elements.”(Yi and Yang, 2003) From the perspective 
of the whole world, any discipline would lack strong supports and agglomeration 
if it has no academic school to support. Some scholars observe that an academic 
school should have three basic features: the representativeness of the leading 
figure and multitude of researchers, consistency of standpoints and continuity of 
development, independence of theories and interaction in its development. And 
the three basic patterns of the origination of an academic school are: constructive 
and gradual, transplanting and endogenetic, theoretical and practical. Therefore, 
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three basic standards to assess contemporary academic school of China’s 
pedagogy are: First, it should do research on basic problems and significant 
issues of China’s education and engender those basic and important pedagogy 
theories, thoughts and concepts in line with the spirits of the time and the 
qualifications needed for the development of people in modern time; Second, the 
theories, thoughts and concepts should be scientific, rigorous, systematic, 
continuous and sustainable; Third, the theories, thoughts and concepts have been 
applied in practice for a long time, and have been proved effective, active and 
constructive to reality. 

The origination of the academic school of China’s pedagogy, as it were, is not 
only the need of further recognizing the new concepts and phenomena of 
education but also the need of improving and developing China’s pedagogy 
system and teaching practice. We have to acknowledge that rupture of initiative 
research, fragmentation of theory system, arbitrariness of research orientation, 
lack of courage and motivation, intoxication to foreign policies and weakness in 
academic criteria are the deep-rooted reasons for the absence of the academic 
school of China’s pedagogy. Specifically, the consciousness of an academic 
school is represented in two aspects: First, pedagogy should have independent 
research domain, academic status, value system and methodology. Second, 
different schools, theories and modes of practice of pedagogy should present 
wholeness, systematism, continuity and also differences, multiplicity and 
richness. They collide and communicate to make a vigorous, critical and 
sustainable pedagogy. And what “paradigm” concerns is a set of theoretical 
beliefs, value orientation (value concern), conceptual system, way of thinking 
and skills widely acknowledged by the members in the circle. It provides a new 
perception of observing the world and a new frame of theoretical references and 
further forms the theory tradition and research orientation of a discipline. It is 
clear that the origination of the academic school of China’s pedagogy would 
make positive impact on the construction and reconstruction of the paradigm of 
pedagogy and lead to the establishment of China’s pedagogy. In addition, it is 
also important to involve the sense of tolerance and criticism, sense of 
independence and conformity, sense of reality and academic history into the 
origination of the academic school of China’s pedagogy.  
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