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Abstract  This paper explores distinctive features of Bachelor of Education (B. 
Ed.) training at several well known Ukrainian and Chinese universities. 
Comparative analysis was performed taking into consideration important criteria 
in the educational process of the degree programs (legislative, social, 
organizational, technological). The Chinese experience is of particular interest to 
Ukrainian educators because of China’s ancient history and educational traditions. 
Radical changes took place in the education systems of both countries in the 
period of transition to a market-based economy in the 1990s and to 
knowledge-based societies. The contribution of the educational system to fast 
economic development of China has brought the county to second place among 
the largest economies in the world. The authors found similarities in the 
documentation on the organization of educational processes at the universities, 
the shared purpose of the training, the use of traditional forms of education, and 
the emphasis on the practical part of the training. At the same time, different 
features were found in the content of theoretical training, the organization of 
practical training, the approaches to innovation, the social benefits provided to 
teachers, the prestige of the teaching profession, principles of moral education, as 
well as financial and technical support. The authors considered a number of 
progressive ideas in China’s B. Ed. training, the implementation of which, at 
national and institutional levels in Ukraine, might contribute considerably to the 
modernization of pedagogical education. 
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Introduction 

Every country in the world is interested in having highly skilled teachers and a 
system that can provide such training, because a teacher plays a leading role in the 
education and training of future professionals. The speed of scientific progress and 
qualitative changes in economic, political, and social sectors of any nation directly 
depend on the qualification, competitiveness, mobility, and professional qualities 
of workers. During the transition to a knowledge society, the modern labour 
market demands profound changes. Modern employers need competitive workers 
with skills and innovative ways of thinking to solve professional tasks. Now, 
graduates from universities should have deep theoretical knowledge and the ability 
to use this knowledge in unconventional ways. The relevance of research topics is 
determined by the special role of the teacher, who is responsible for the training 
of independently-minded individuals with necessary knowledge and professional 
competence, intellectual capability, and moral and social responsibility. No 
wonder that most governments pay so much attention to possible ways to improve 
their education systems and the training of qualified teachers, being aware of the 
teacher’s role in the learning process and social development.  

In this context it is necessary to mention issues which have prevented the 
development of a modern system of education in Ukraine. Notable flaws include: 
some graduates from pedagogical training institutes are still quite immature when 
they begin their work in schools due to inadequate training; the rapid development 
of informational and communication technologies and a lack of the knowledge 
necessary to use them in the educational process; and the low competitiveness of 
pedagogical personnel on the labour market. The problems are exacerbated by the 
fact that some youth are not developed enough physically and morally and lack 
socialization, demonstrating breaches in behaviour. Furthermore, the majority of 
pedagogical personnel do not enjoy any socioeconomic incentives. Moreover, the 
level of financial, technical and educational provision at teacher education 
establishments is very low (MES, 2002). These facts confirm our idea that the 
process of teacher training in Ukraine should be given high priority, together 
with the modernization of the educational sector according to the best world 
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standards.  
While seeking ways to upgrade the education sector it is difficult to overlook 

innovative foreign experiences. It is well established that improvements in 
education are associated with long-term improvements in economic performance 
according to three theories on how education influences economic performance: 
the basic human capital approach, the innovation approach and the knowledge 
transfer approach; OECD, 2010). Therefore the authors of this paper believe that 
the modernization of the Ukrainian education system can be achieved through 
the implementation of best practices from certain more developed countries. Our 
interest in the experience of China is explained by its rapid economic 
development, to become the second biggest economy in the world. Annual GDP 
growth until 2014 was 10 %, increasing 49 times from 155 USD per capita in 
1978 to 7,590 USD in 2014. Poverty was eliminated for 80 million people 
(Eckart, 2016). These achievements would undoubtedly not have been possible 
without an effective educational system and qualified teachers capable of training 
highly skilled human resources in China.  

It is important to stress that government strategies in the area of teacher training 
in China provide all the necessary conditions for the effective realization of 
teachers’ potential: acquiring professional knowledge, professional development 
for raising the competitiveness of young people in the labour market, bringing 
future generations up according to high moral standards. Consequently we think 
it is important to learn from and analyze the principal ideas of the Chinese 
experience in the process of developing pedagogical education in Ukraine. 

In spite of the importance of the Chinese experience for the modernization of 
Ukrainian educational system only a few Ukrainian scholars have been studying 
it. Most studies in the area of teacher training focus on different aspects of the 
process mainly at Ukrainian educational establishments. Recently, there has been 
a resurgence of interest regarding the professional training of teachers connected 
with the integration of the Ukrainian pedagogical education into the European 
educational space, and the need for flexibility and a response to social change in 
the system of pedagogical education. Some studies address the peculiarities of 
professional training of future teachers in the systems of higher and continuous 
education (Nychkalo, 2001; Pavlenko, 2002; Savchenko, 1996). Because it is 
traditional to see Ukrainian pedagogical fragmentation in the content of training, 
some researchers explore peculiarities of integrative and contextual approaches 
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in psychological and pedagogical components of education directed at the 
integration of theory and practice in the process of future teacher professional 
training (Dubaseniuk, 2009). Other studies discuss the importance of bringing up 
creative teaching personnel at pedagogical institutes as agents of future 
improvement in the educational system (Kremen, 2000). Some studies determine 
the main spheres of a teacher’s competences (psychological and pedagogical 
knowledge, pedagogical skills, social functions; Homych, 2011; Puhovska, 2013; 
Savchenko, 2010), or explain the reason why a humanistic orientation of a 
teacher’s professional activity and social responsibility are playing a dominant 
role in professional self-realization (Ziaziun, 2000).  

In recent decades, Ukrainian scholars have conducted comparative research on 
education systems in countries with well-developed economies. They focused on 
general questions in education and training, the influence of integration and 
globalization processes on education, aspects of modern educational policy, 
training of labour and pedagogical personnel in the economically developed 
countries of the world (the US, Canada, the Great Britain, Germany, 
Scandinavian countries, France, etc). Although there has been some research 
regarding the historical development of higher and pedagogical education in China 
(Shatska, 2007), special features of the development of technical and vocational 
education in China (Pazuyra, 2009) and further education and in-service training 
for teachers in China (Kotelnikova, 2011), there are no studies addressing the 
special features of Bachelor of Education (B. Ed.) training at Chinese universities. 
While attention has been given to improving the effectiveness of modern 
pedagogical education, the training of qualified teachers, and continuous 
pedagogical education, the special features of B. Ed. training in China have never 
been investigated thoroughly in Ukraine.  

The purpose of the study is to develop a comparative analysis of B. Ed. 
training at Ukrainian and Chinese universities which aims at finding similarities 
and differences in this process and identifying progressive ideas that can be 
implemented in the Ukrainian system of pedagogical education. 

Research Methods 

In the study we used a range of methods such as literature review, document 
analysis, and participant interviews. As we planned to perform a comparison of 
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different aspects of B. Ed. training at national and institutional levels, the 
following documents were chosen: (a) curriculum of key Chinese and Ukrainian 
pedagogical universities (we selected well-known Chinese universities under the 
direct administration of the Ministry of Education, listed as Project 211 
universities, with good ranking in the comprehensive ranking of universities in 
China: Beijing Normal University, Northeast Normal University, Shanghai 
Normal University, Wuhan University, Shanxi Normal University. Among 
Ukrainian universities we selected well known universities, which have 
established themselves as having leading teacher training programs, adjusted to 
Bologna process demands, and having a good reputation in Ukrainian society. 
They are: Mukachevo State University, Yurii Fedkovych Chernivtsi National 
University, Oleksandr Dovzhenko Hlukhiv National University, and Borys 
Grinchenko Kyiv University; (b) legislative and regulatory documents as they 
could give insight into different approaches used in the process of choosing and 
structuring the content of teacher education, as well as the nature of the support 
provided by national and local governments.  

At some stages of the research in the process of data collection we used 
one-on-one interviews to find out teachers’ attitudes, beliefs, values, 
understandings, feelings, experience and perspectives on the topic, also learning 
more about the contextual factors. Qualitative data about social criteria of the 
research was gathered through individual interviews with colleagues from 
Chinese universities (Tianjin Foreign Studies University) and Ukrainian 
universities (Oleksandr Dovzhenko Hlukhiv National University, & Borys 
Grinchenko Kyiv University) during 2016 and 2017 using open-ended guidelines. 
Interview participants numbered 40 teachers.  

The data interpretation involved a combination of two approaches: framework 
analysis (Pope, Ziebland, & Mays, 2000) and thematic network analysis 
(Attride-Stirling, 2001). Content analysis was used to avoid subjectivity and 
provide a wider information coverage. This allowed us to see how meaningful 
units of interest in our research are represented in the selected information 
(Kostenko, 2003; Zabolotna, 2014). 

The analysis was performed by taking into consideration holistic perspectives 
according to which the whole phenomenon under study—professional training 
for the B. Ed.—is understood as a complex system of interdependent parts 
(legislation, content of education, methodological support for the educational 
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process, etc.). In the final stage of our research we attempted to extrapolate some 
progressive ideas from Chinese experience for possible transferability and 
adaptation to the Ukrainian educational system. 

Findings 

In order to reach the aim of our research and to distinguish differences and 
similarities in the systems of pedagogical education in Ukraine and China, and 
make some recommendations about the possibility of implementation of 
innovative ideas of the Chinese experience in Ukraine, we made our comparison 
according to the following criteria: legislative (the legislative and regulatory 
documents stipulating the process of the training of B. Ed.); social (social 
benefits, financial support of the pedagogical personnel, prestige of the 
profession, etc.); organizational (the purpose of training of future B. Ed., 
management system in pedagogical universities, the content of the training of the 
bachelor of pedagogical majors); technological (forms, methods, technologies 
used for the training). Throughout, we took into consideration the political, 
economic, and cultural features of Ukraine. 

  
Similarities between Ukrainian and Chinese Systems of Training in the B. 
Ed. 
  
Legislation 
  
The comparison of Chinese and Ukrainian systems of pedagogical education 
according to legislative criterion was performed by analysing the legislative and 
regulatory documents that stipulate the principles of the organization and 
development of pedagogical education. In Ukraine in the sector of higher 
pedagogical education the main directions of state policy are defined in the 
following documents: “The constitution of Ukraine,” “The national doctrine of the 
education development in Ukraine in the 21st century” (MES, 2002), the laws of 
Ukraine “On education” (1991), “On higher education” (2004), “On the scientific 
and the technical activity” (2016), the Regulation of the President of Ukraine dated 
July 4, 2005, #1013/2005 “On urgent measures to ensure the functioning and the 
development of education in Ukraine,” the Regulation “On the approval of model 
regulations for the certification of pedagogical personnel” (2010), “The concept of 
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the development of education in the 21st century” and other government 
regulations. 

It is necessary to mention that one of the most important documents managing 
the development of education in Ukraine is the Regulation of the President of 
Ukraine #344/2013 “On the national strategy for the development of education in 
Ukraine until 2021” (Presidential Administration of Ukraine, 2013). In this 
document the problems pedagogical education has been facing during its 
development are described. Among other issues it is mentioned that the current 
level of Ukrainian education cannot be a key resource for the socio-economic 
development of the state and it is not able to help increase the well-being of 
citizens. 

Joining the Bologna process is viewed as one possible way of improving the 
education system in Ukraine. We would like to stress that the purpose of the 
Bologna process is the creation of a European Higher Education Area. 
Consequently the establishment of the Bologna principles is a step towards the 
European integration of Ukraine and the way to quality education for Ukrainian 
citizens (Moiseeva & Usachov, 2014). Also it should be mentioned that the main 
aim of the creation of the European Higher Education Area is the implementation 
of two degree levels of education, the bachelor’s degree and the master’s degree.  

According to the conditions of the Bologna declaration, the educational process 
should aim at decreasing the direct instruction of students and increasing 
interactive forms of work under tutorial control. The individual work of students 
becomes the main source of receiving professional knowledge. In Chinese higher 
education, the exam-oriented system is diminishing its influence on the process of 
education together with introduction of more democratic types of relations 
between teachers and students (Day, Elliot, & Kington, 2005; Liu & Wang, 2010; 
Geng, 2013). We can see some similarity in changes around key issues and the 
organization of educational process that Chinese and Ukrainian systems of higher 
education undergo nowadays. 

We should consider the law of Ukraine, “On higher education” (MES, 2014) 
because it sets the basis for legal, organizational and financial conditions for the 
functioning of higher education system; creates conditions for intensification of 
the cooperation between the government, business and universities, strengthens 
the autonomy of universities; integrates education, science and industry with the 
purpose to train competitive human resources for rapid technological and 
innovative development, according to the needs of society, labour market and the 
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country. It is important that the National Qualification Standard was worked out 
in 2014 as “the guide for introduction of new professional standards” that are 
very important in the transition to a knowledge-based society. 

The analysis of legislative and regulatory documents gives us the possibility to 
distinguish certain similarities in organization and conditions of getting education 
degrees at Ukraine and Chinese universities. According to the law of Ukraine 
“On higher education” (MES, 2014) it is necessary to complete certain 
educational or scientific programs to get the degrees of higher education: a 
bachelor’s degree, a master’s degree, a Doctor of Philosophy, a Doctor of 
Science. So, at the stage of the formation of the national educational system of 
Ukraine the transition from the one-level to the multi-level higher education 
system has been made. It was the result of a compromise between borrowing the 
European scheme for the organization of higher education and needing to 
establish various levels of education. According to this law, the bachelor’s degree 
belongs to the first education level comprising four years of study on the 
foundations of general secondary education. 

According to the regulatory documents of Ukraine, the bachelor’s degree is the 
educational level attained by those who have attained of general secondary 
education and have acquired necessary general cultural training, fundamental and 
professional knowledge and skills for future work; and who are able to solve 
typical professional tasks. Educational and professional bachelor’s degree 
programs fulfil the requirements of basic higher education according to the major 
and getting bachelor’s qualification on the base of a complete general secondary 
education. Bachelor’s degree programs offer general disciplines in the humanities 
and social sciences, specialized disciplines in certain major areas and different 
types of practical training. Similarly, the “Higher Education Law of the People’s 
Republic of China” (1999) stipulates conditions for getting a bachelor’s degree, a 
master’s degree and a Doctor of Philosophy. Obtaining of these degrees is possible 
after mastering basic knowledge and skills according to the major and after 
conducting research (Tencent, 2010). 
  
Purpose and Organization of Education 
  
We found similarity of purpose in the bachelor’s training in the two countries. In 
China this purpose is formulated as training of well-developed pedagogical 
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personnel in moral, professional, physical and aesthetic aspects with good 
theoretical knowledge and practical skills in psychological and pedagogical areas. 
Much attention is paid to fostering patriotism in future teachers and the teachers 
who are already working (Zhu & Chen, 2007). Similar is the purpose of the 
training in Ukraine as the analysis of the relevant documents demonstrated. It is 
formulated as forming future teachers’ professionalism, development of their 
pedagogical culture, erudition and professional competencies.  

The next similarity refers to the organization of education at the pedagogical 
universities of the two countries. We discovered some similarity in the planning 
and organization of educational process at higher pedagogical educational 
establishments in Ukraine and China that is performed on the basis of the current 
curriculum. At the Ukraine universities it is planned according to the requirements 
of the state regulatory documents, in particular the regulations about the 
organization of educational process in higher educational establishments. In such 
documents as “The clarifications and recommendations for the implementation of 
the Regulation of the Ministry of Education and Science” 2015/01/26 #47 and “On 
the peculiarities of the curricula formation for the 2015/2016 year” (MES, 2015) 
and some stipulations of the law of Ukraine “On higher education” it is determined 
that in 2015/2016 plans for the above categories of higher education graduates 
were formed in accordance with the educational and the qualification 
characteristics and the educational-professional programs of higher education 
standards or in accordance with the educational qualification characteristics and 
the educational-professional programs as part of the licensing (accreditation) case.  

The plan for future teacher training in Ukrainian universities comprises: 
information about the field of knowledge, the major (the direction of training) and 
the specialization (if available), the educational or the educational-scientific level, 
the qualification, the terms of the training, the educational process schedule, 
sections of theoretical and practical training, the part of compulsory academic 
disciplines (the training courses, practicum with ECTS credits and training hours), 
the data about the number and forms of the semester control, the attestation by the 
examination commission, the total budget of training with the division into the 
classroom and independent study, extra-curriculum activity. In addition, our study 
showed that there are working plans for all disciplines which determine their 
information volume, desired skills and knowledge after course of study, the list 
of recommended textbooks, benchmarks for successful training and other 
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methodical and didactic materials (Zhu, 2010).  
In both countries, the curriculum for each specialization and the schedule of 

educational process are determined. The schedule sets a weekly regime in terms 
of academic hours. The following types of educational activity are offered for 
bachelor’s at pedagogical universities during the period of their training: 
theoretical study, examinations, practicum, state exams, the diploma work, 
vacations. Besides, in the curriculum the number of hours for lectures, laboratory 
works and seminars, as well as terms of course work, credits and examinations is 
determined for each discipline. In China and Ukraine the programs for disciplines 
are developed by teachers, but in China they are approved by the educational 
department of the university. In Ukraine, approval is given by the Academic 
Council of the Faculty that is the collegiate body of the faculty of the university. It 
should be noted that the curriculum in both China and Ukraine is updated every 
four years (Shevchenko, 2017).  

  
Practical Training 
  
Similarity was also found in consideration of practical training as an integral part 
of the professional training of future teachers in both countries. The purpose of 
students’ practical training at Ukrainian and Chinese universities is determined as: 
deepening theoretical knowledge; the development of practical skills; the 
formation and the development of vocational pedagogical skills and abilities; 
mastering modern methods and forms of pedagogical activity, the new 
progressive educational technologies; formation of a creative research approach 
to the pedagogical activity.  

The practical part of students’ training envisages passing an educational and 
pedagogical practicum. In the curriculum of Mukachevo State University (2018) 
there are the following types of practicum: introductory, that takes place in the 4th 
and 5th semesters (length four weeks); pedagogical practicum in the 8th semester 
(length 4 weeks). The total duration of practical training is thus eight weeks. At 
Yurii Fedkovych Chernivtsi National University (2018) the following types of 
practicum are offered: introductory practicum “Observations at an educational 
institution” lasts for 90 hours (three credits); educational practicum “Trial lessons 
at preschool educational institution,” 90 hours (three credits); vocational 
practicum “Pedagogical Continuing Practicum in Preschool Educational 



Liubov HUNKO, Nataliia PAZIURA, Katerina SHEVCHENKO 298

Institutions,” 120 hours (four credits).  
We share the opinion of Ukrainian scholars (e.g., Braslavska, 2014) who 

described the main problems in the organization of the practice part of the 
students’ training at the Ukrainian pedagogical universities. They include: 

-low level of connection between institutions of higher education and schools 
of general education, which makes it impossible to take into account the realities 
of the modern school;  

-inappropriate correlation between theoretical and practical components in the 
process of the development of professional competence; 

-the need to improve the state attestation, including in its program the elements 
of the reports about passing the state practicum by the graduates from higher 
educational institutions of Ukraine;  

-the need for creating a unified approach to the organization and conduct of 
pedagogical practicums by the future teachers (the coordination of programs, the 
timing and the duration of practice, the requirements for the content and forms of 
the results);  

-absence of benchmarks for measuring students’ skills of solving the problem 
situations and tasks in real school life environment;  

-impossibility to organize students’ practical training at the appropriate level at 
school due to the lack of finance and motivation; 

-teachers’ lack of interest in the cooperation with student-practitioners; 
absence of proper vocational education of some schools teachers under the 
guidance of which students have to take practicum;  

-theoretical knowledge of professional disciplines does not always meet 
practical needs;  

-content, forms and methods of the reporting pedagogical practicum are not 
perfect in relation to the needs of modern education (especially in technology, 
informatization and computerization); 

-most tasks during the practicum include more theoretical tasks like 
observation, study and analysis, but not the direct involvement in the life of 
school, conducting lessons and extracurricular activities, direct communication 
with pupils and problem solving tasks; 

-only a small number of students, undergoing practical training, are involved 
in the research activities at school because only few schools organize it; 

-the programs of pedagogical practicum hardly ever include the elements of 
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self-education, self-examination, the development of personal qualities of future 
teachers and reflection on the acquired experience; 

-there is no proper technical and technological support for pedagogical 
practicum at schools. 

Analysis of the practicum in Ukrainian and Chinese universities allows us to 
distinguish a common feature in the organization: Writing the practicum report is 
compulsory in both countries. However, it should be noted that the reports of 
Chinese students differ from the reports of their Ukrainian counterparts and 
include such components as: the analysis of state policy on school development; 
study of the works of outstanding teachers; study of educational reforms; the 
methods of the development of a person with high moral values in the conditions 
of ideological education; the ways of forming necessary knowledge and skills of 
students.  

The responsibility of a student-trainee in a Ukrainian pedagogical university is 
to present such documentation in the three-day period after completion of the 
pedagogical practicum:  

-the student’s workbook with the report and ratings from subject teachers, the 
class manager, the methodologist; 

-two to four comprehensive lesson summaries on the subject; 
-the summary note of one of the educational events, conducted by the student 

in the class; 
-the expanded psychological and pedagogical characteristic of a student (or 

class); 
-the note about extracurricular events related to the subject; 
-the report about the implementation of the individual task (Shevchenko, 

2017). 
The comparison of these possible forms of practicum reports demonstrate the 

necessity of their further improvement in Ukraine. We find that in Chinese 
universities much attention is paid to the development of critical and analytical 
ways of thinking by future teachers and are sure that this approach helps form the 
basis for further research activity, while in Ukraine we observe a rather formal 
approach to performance in research and presenting the results of research.  
  
Teachers’ Rights 
  
Our comparative analysis has helped us find similarities in the observation of 
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teachers’ rights. It is important to mention that the law of Ukraine “On higher 
education” (MES, 2014) provides the scientific and the pedagogical personnel of 
educational establishments with the following rights: academic freedom for the 
benefit of the person, society and humanity; academic mobility for conducting 
professional activities; the right to protect professional honour and dignity. 
Teachers in Ukraine are authorized to take part in the management of higher 
education institutions, to elect and to be elected to higher positions in the academic 
council of the higher educational establishment or its structural subdivision. They 
are autonomous in choosing methods and forms of teaching to ensure the high 
quality of educational process.  

It is important that appropriate working conditions should be guaranteed to 
teachers. Teachers also have the right to improve their professional skills. The 
normative regulations of educational institutions, the terms of the individual 
employment contract and the collective agreement guarantee the organization of 
recreation in the everyday life of the teacher. According to the Ukrainian 
legislation, a teacher can visit libraries, use information resources, educational, 
scientific, sports, cultural and educational facilities of the school where he or she 
works for free. Teachers are guaranteed the right to protect their intellectual 
property, the opportunity to get certified training and in-service training at least 
once every five years. In the prescribed by law, a teacher may apply for housing; to 
receive privileged long-term loans for the construction and purchase of housing1. 
Teachers may take part in associations of citizens and receive social and pension 
benefits in accordance with the procedures established by the law (MES, 2014).  

Comparing the rights of scientific and pedagogical personnel at educational 
establishments in China and Ukraine, it is obvious that teachers in China, besides 
financial benefits, have more rights and enjoy higher levels of autonomy. Teachers 
in China have the right to conduct training according to the demands of the 
reforms in education, to carry out professional experiments in training, to be 
involved in research work, to join the scientific unions and to express their opinion 
on ways of improving the educational process. They can receive bonuses and 
grants as well as a salary, to conduct additional courses for additional payment.  
  
Differences in Bachelor’s Training  
  
Our study of documents, materials, scientific literature empowers us to distinguish 

                                                        
1 At this point we must admit that unfortunately few teachers have the opportunity to realise this 
right due to the lack of finance to support this article in the budget in Ukraine. 
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some differences in organizational, legislative, content and social aspects of 
bachelor’s’ training at pedagogical universities in Ukraine and China.  
  
Legislation  
  
Differences in the organization of education show up themselves in the fact that 
bachelor’s training is carried out in relation to the majors classified according to 
the content of training. In Ukraine, future pedagogical personnel are trained at 74 
universities (20 being pedagogical universities) according to the following majors: 
pre-school education, primary education, vocational education, professional 
education (with further division according to specialism), correctional education, 
social pedagogy (Education.ua, 2017). While analysing related documents we 
found out that Ukrainian pedagogical universities offer programs for bachelor’s 
degrees in these fields (bachelor in primary education, bachelor in pre-school 
education etc.; MES, 2016). Such unnecessary segmentation seems a great 
disadvantage in the Ukrainian system of pedagogical education. We consider that 
the introduction of a broader field of study similar to those at Chinese pedagogical 
universities would equip future teachers with more profound knowledge and give 
graduates of these programs more opportunities in the labour market, thus raising 
their competitiveness.  
  
Management Systems 
  
In China, we found that the Ministry of Education provides higher education 
establishments with more autonomy. In China there is a special standard for 
pedagogical universities to issue normative documents. The development, the 
modification and the updating of the curricula should be in accordance with the 
standard. The universities have the opportunity independently to issue normative 
acts which are aimed at developing these educational establishments, improving 
learning processes, searching for and implementation of innovative methods and 
forms of the training of future teachers. Such practice encourages the development 
of pedagogical education in the country. It is important to note that Ukrainian 
pedagogical universities do not have the right to issue normative acts without 
permission of their governing bodies. The representatives of higher educational 
establishments of Ukraine should turn to the authorities of higher education with 
questions about necessary changes in current or new normative acts as well as 
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possible participation in the work on projects directed at their improvement. Such 
centralization of management negatively influences the democratization of 
education, preventing universities from qualitative development (Shevchenko, 
2017).  

For objective comparative analysis of the Chinese and Ukrainian pedagogical 
universities it is necessary to characterize the following aspects: the educational 
goals, forms and methods of the training, the duration of training, the distribution 
of credits and academic hours for each discipline. Analysing the curriculum of the 
pedagogical universities we consider the classification of disciplines into 
compulsory and elective, the distribution of disciplines to semesters and courses, 
the distribution of academic hours and credits for each discipline, the special 
features of the pedagogical practicum.  
  
Content of Education 
  
To consider the special features of pedagogical training of future teachers it is 
necessary explain the meaning of the definition “the content of pedagogical 
education” that is accepted in Ukrainian pedagogy.  

The content of education is the requirements of society in terms of the system 
of knowledge and skills, the outlook and the social and professional qualities of a 
specialist. These qualities are formed during training process with the aim of 
further developing science, technology and culture (Yu, 2004). The content of 
education is established in the educational qualification characteristics and other 
acts and regulations of authorities in education and varies according to the level 
of the development of science, culture, industry, society. The content of the study 
is scientifically substantiated with methodological and didactic educational 
material, which helps get necessary education and qualification according to the 
educational qualification level. The content of the training is determined by the 
educational and professional training programs for skilled personnel and the 
specialists with the higher education certificate of certain qualification levels, by 
structural and logical schemes of the training, the programs of educational 
disciplines and other normative documents, educational and methodical 
literature.  

The content of the pedagogical education in the corresponding specialties for 
different qualification levels is determined by higher pedagogical education 
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standards and the standard of the university. The content of pedagogical 
education provides the fundamental, psychological, pedagogical, methodical, 
informational, technological, practical and social-humanitarian training.  

We have analysed the basic disciplines which are compulsory topics of study for 
future teachers in Ukraine and China. The analysis showed that some disciplines in 
the psycho-pedagogical arena are different in the curriculum of the Chinese and 
the Ukrainian pedagogical institutions. There are also a number of disciplines that 
are not studied in Ukraine, but are compulsory in China. These subjects are the 
theory of Marxism, the standards of moral education, the educational statistics and 
some others. Disciplines studied at pedagogical universities in both countries are 
foreign language (usually English) and a number of subjects the psychological and 
pedagogical area. These subjects are compulsory for the students of the 
pedagogical institutions in China and Ukraine.  

To determine the peculiarities of bachelor’s pedagogical training we analysed 
the curricula of the full-time department students of the specialism 6.010102 
“Primary education” of Mukachevo State University; specialism 6.012 “Preschool 
education” of Yurii Fedkovych Chernivtsi National University; Oleksandr 
Dovzhenko Hlukhiv National University, specialism 012 “Preschool education”; 
and Borys Grinchenko Kyiv University, specialism 012 “Preschool education” 
and 013 “Primary education.”  

The curricula of the bachelor’s degree in Ukraine retains a traditional structure 
of division into humanities, natural sciences, mathematics, general economics, 
professional and practical training. The amount of humanitarian disciplines 
gradually increased and has reached 25 % of the total studying time. In 2009 it was 
limited to 10–15% of the disciplines of the professional and the practical training.  

The training according to the majors is based on the standard form approved 
by the MES in accordance with the current educational-professional program. 
The training plans include the set of normative academic disciplines and the 
elective courses. The normative part of the content of training is compulsory for 
study formed in accordance with the requirements of educational and 
qualification characteristics indicating volume and forms of the state attestation. 
The elective part of the training content is recommended for study, formed as 
modules with the indication of their volume and the attestation forms, designed 
to meet individual needs and abilities of the students, regional needs for skilled 
personnel and specialists of certain field of study. The mentioned Ukrainian 
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universities determine the list and the content of the elective courses of 
educational and professional programs and develop the structural and the logical 
schema of the training, and the work programs of the normative educational 
disciplines.  

The normative term of training is the term for the normative and the elective 
parts of the educational-professional program content for full-time study, 
determined by the universities and may exceed the statutory term of education by 
no more than 20 %. The length of training of the bachelor is four years in all 
areas for full-time education. The maximum time of the general training for 
bachelor’s is 3,600 hours (120 credits). 

Bachelor’s level courses in Ukraine offer training in the following fields: 
humanities and social sciences, 390 academic hours (13 credits); mathematics 
and natural sciences, 360 academic hours (12 credits); professional and practical 
training, 2,130 academic hours (71 credits), practical training, 180 academic 
hours (six credits); group of disciplines selected by the university, 480 academic 
hours (16 credits; Oleksandr Dovzhenko Hlukhiv National University, 2018; 
Mukachevo State University, 2018; Yurii Fedkovych Chernivtsi National 
University, 2018). 

Pedagogical disciplines compulsory for the students at bachelor’s level include 
the history of pedagogy, didactics, organization and management of elementary 
education, theory of education, basis of the pedagogical research, the 
pedagogical technologies in elementary and secondary school, basis of inclusive 
education, and pedagogical skills. 

The methodological training of future bachelor’s courses at pedagogical 
universities includes the study of teaching methods and methods for conducting 
extracurricular activity. This aspect accompanies the study of psychological and 
pedagogical disciplines, pedagogical practicum and is directed at methodological 
orientation of teaching of the fundamental educational disciplines. The 
methodical preparation is cross-cutting and carried out during the entire period of 
the training taking into account the peculiarities of the specialism and the 
specializations.  
 
Practical Training 
 
During the comparative analysis of pedagogical practicum at China and Ukraine 
universities we found differences in some types of practicum. We have learned 
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that in China the pedagogical practicum starts in senior years, begins in the sixth 
semester that is the second semester of the third year and lasts for eight weeks 
including two weeks of practicing as the class tutor (Shevchenko, 2015).  

In Ukraine, students of pedagogical educational institutions do not have a 
practicum in tutoring, even though it positively influences the development of the 
organizational skills of future teachers and allows them to understand all the 
responsibilities of a tutor. Also, it should be added that in Chinese pedagogical 
universities the term of the practicum is longer than in the Ukrainian ones. In this 
context it is necessary to mention the difference in affiliations between Chinese 
universities and other educational establishments. Each university has affiliations 
with several comprehensive schools and kindergartens, thus, the university has a 
platform for practical tests of knowledge and skills acquired by students in 
theoretical lessons. Such partnership contributes much to the practical orientation 
of B. Ed. training, its efficiency and the preparation of future teachers for 
professional activity.  
  
Forms and Methods of Education 
  
We analysed the most popular forms and methods of education in pedagogical 
universities of the two countries. It should be noted that given the level of 
information technology both in China and in Ukraine, modern and traditional 
forms of education are used at pedagogical universities. The most popular forms of 
the training of future teachers in Ukraine and China are: lectures, practical and 
laboratory lessons, seminars, pedagogical practice, consultations, colloquiums, 
and theses. Besides these, Chinese pedagogical universities widely use innovative 
forms of training such as training conferences, excursions, expeditions, projects, 
presentations. In our opinion, the most interesting and worth borrowing are on-line 
consultation, disputes, discourses, and video lectures (Shevchenko, 2016).  
  
Financing and Technical Support  
  
A difference is found in the financing and technological support of educational 
institutions in the two countries. We are absolutely sure that a Chinese pattern of 
financial support, introduced in the country during the period of transition to a 
market economy is worth borrowing. Chinese universities have the right to receive 
financial support from enterprises, sponsors and charitable foundations. It helps to 
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increase the level of financial support of the pedagogical universities. For example, 
in China in case of participation and successful realization of some research 
projects the participant—University—receives grants and money awards, which 
are spent on further scientific research and the improvement of the material 
provision of the educational institutions. In Ukraine, financing pedagogical 
universities is carried out mainly by the state and the local authorities of the 
education. In the current situation this is a burden on the budget, and as a result 
financing often is not sufficient.  

Sufficient finance is very important as it cannot but have a positive effect on 
the efficiency of education. Recently, multimedia learning equipment and the 
various electronic models of training have become very popular, and special 
attention is paid to technical and methodological support for the training at 
pedagogical universities. And at this point China has an undeniable advantage 
over Ukraine. China is a technically well developed country, in which various 
electronic educational models and educational television are widely used. In 1986, 
Chinese Education Television was created. Since then every day thirteen hours of 
lectures for school teachers are broadcast through the international 
communications satellites. All pedagogical educational institutions are well 
provided with technical equipment; lectures are almost always accompanied by 
videos and films and presentations that improve the perception and assimilation of 
learning material. In Ukrainian universities there has been a recent improvement in 
technical support.  

In the past seven years, the educational program Intel “Education for the future” 
was successfully implemented in Ukraine. The program is also relevant for 
working and future teachers. Since 2008, the MES has been conducting scientific 
and methodological projects testing the concept of an innovative model of 
electronic learning in the environment “1 student-1 computer” for which Intel 
provided 2,000 netbooks with Microsoft software for students for free 
(Shevchenko, 2016).  

The government is trying to provide pedagogical universities with the latest 
technical equipment, but the level is still insufficient for modern needs. Thanks to 
joint initiatives of the MES, the Institute of Innovative Technologies and the 
Content of Education of Ukraine, the National Academy of Pedagogical Sciences 
of Ukraine, the regional institutes of the postgraduate pedagogical education, the 
regional departments of education and the science of the regional state 
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administrations and the corporation Intel the training of working and future 
teachers is conducted with the effective use of information and pedagogical 
technologies in order to prepare teachers for work in the knowledge economy. 
  
Teachers’ Social Status and Incentives  
  
The study of the research issue according to social criteria showed some 
differences between China and Ukraine. Unfortunately, in the Ukrainian society in 
spite of increasing number of youth with higher education certificates the prestige 
of the teaching profession is not at the appropriate level. It is explained mainly by 
the low wages pedagogical personnel get, the absence of financial incentives, the 
lack of material provision in schools etc. By contrast, in Chinese society, to be a 
teacher is considered prestigious and respectable as our interviews showed. Our 
interviewees from the Chinese University were satisfied by their positions, 
spending much time and energy trying to improve their professional skills, do 
research etc. We consider this state of affairs is the result of Deng Xiaoping’s 
policy, who is considered to be one of the greatest reformers and prominent figures 
in politics and education. In 1975 he proclaimed the necessity of respecting the 
teacher. It was he who began the tradition of celebrating Teacher’s Day all over the 
country on September 10. This tradition has now been incorporated into the law of 
China, “On the Teacher.” Besides, the prestige of this occupation is partly 
explained by cultural traditions beginning in Confucius’s time and still supported 
by high levels of social and financial security. Teachers in China have 
compulsory health insurance, paid leave and decent pensions. The Chinese 
government is constantly developing measures to equip its pedagogical staff and 
students of pedagogical universities for success in their educational and 
professional activities. 

Unlike in China, the financial and technical provisions of the education system 
and the social support of teachers in Ukraine are unsatisfactory (for comparison: 
Chinese teachers’ wages at the time of interviewing were about 400 USD, while 
teachers in Ukraine earned less than half that much). Being aware of this, the 
Government of Ukraine issued a regulation “On the National Strategy for the 
Development of Education in Ukraine until 2021” (Presidential Administration of 
Ukraine, 2013) suggesting measures for improving the situation by means of 
providing social benefits for pedagogical personnel, stimulating high-quality 
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pedagogical work on the basis of its objective assessment according to the 
qualification requirements, improving the living conditions of the teachers, and the 
introduction of necessary conditions for pedagogical personnel rehabilitation. 
During our interviews, Ukrainian teachers complained about low wages, the need 
to find part time jobs to earn a living and the impossibility to developing 
professional skills due to the lack of time and financing. “We’d like them to 
appreciate our work more” was the common complaint of Ukrainian teachers.  
  
Moral Education of Future Teachers  
  
Last but not least is the question of moral education in which obvious differences 
were found. Education should actively contribute to the formation of the new 
system of the society. This system should be open, flexible, cultural, tolerant, 
ensuring the bringing up of citizens and patriots, able to consolidate society on the 
basis of the priority of human rights, aimed at the reduction of social inequality 
(Anhui Normal University, 2018). In the Regulation of the President of Ukraine 
#347/2002 2002/04/17 “On the national doctrine of the education development” 
the prerequisite for the establishment of a developed civil society is the training of 
the educated, moral, mobile, constructive and practical persons, who are able to 
cooperate, can provide intercultural interaction, and have a deep sense of 
responsibility for the country and its social-economic prosperity. In this context 
the question of the importance of moral education is raised by many Ukrainian 
scholars. A rather shocking fact is that in spite of the 27th anniversary of 
independence of the Ukrainian state in 2018 the first document about the patriotic 
education of Ukrainian youth was published at the end of 2015. That was the 
Regulation of the President of Ukraine # 580/2015 2015/10/13 “On the strategy of 
the national patriotic education of children and youth for 2016–2020.” The 
purpose of the strategy is to determine the priorities and the main directions of the 
national-patriotic education of children and young people, the development of the 
corresponding state and social establishments, providing the content of 
national-patriotic education in order to form national and cultural identity, a 
national and patriotic outlook, and to preserve and develop the moral values of the 
Ukrainian people. The main components of the national-patriotic education should 
be the civil-patriotic, the military-patriotic and the moral education (President of 
Ukraine Petro Poroshenko, 2015). 



The Training of Future Teachers in Ukraine and China 309 

The experience of state policy since Ukraine’s independence has proven that 
unfortunately the national-patriotic education of children and young people has 
not been paid enough attention to. As the authors of this research are natives of 
Kramatorsk (a town in the East of Ukraine that was occupied by Russian military 
troops from April 12 to July 5, 2014), and two of the authors had to leave the town 
and one decided to stay there due to some personal reasons, we take all 
responsibility for the following conclusions about the devastating results of the 
lack of patriotic education in schools and pedagogical universities that could be 
seen in 2014 in Ukraine. In East Ukraine in some cities (Kramatorsk was among 
them) so-called “referendums” about the annexation to Russia were held. Lack of 
patriotic education in pedagogical universities led to obvious pro-Russian 
positions of many teachers of secondary schools, who actively participated in the 
organization of the referendums and who openly spoke about their hatred of 
Ukraine, and made their contribution, among other factors, to the breakdown of 
peace in Ukraine. Therefore, the patriotic upbringing of future teachers is very 
important because the outlook of young citizens of a country is very often formed 
by and depend on teachers’ viewpoint.  

Unlike Ukraine, in China, patriotic education is an integral part of the training 
of the young people at all levels of education, from pre-school to postgraduate. 
Chinese people are raised with the sense of love and respect of their country, and 
such an outrageous event as the organization of a referendum for the benefit of a 
foreign country is hardly imaginable in China.  

Conclusion 

Our study has identified differences and similarities in the B. Ed. training in the 
universities of Ukraine and China. We employed normative criteria (legislative 
acts, which regulate the training of the B. Ed.; the social criteria (the social 
guarantees, the financial support of the pedagogical workers, the prestige of 
pedagogical profession); the target (the purpose of the preparing of the future B. 
Ed.); the organizational criteria (the system of management of the higher 
pedagogical educational establishments, the educational and the methodological 
support of the educational process); the content (the contents of the training of the 
bachelor’s of pedagogical specialties); the technological criteria (the forms, the 
methods, the technologies used for the training). 
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Based on these criteria, we identified the following similar features in the 
training of future teachers in China and Ukraine: the process of modernization of 
the principles and special features of the organization of education; the 
organization of the educational process according to normative documentation; the 
common purpose of the training; the use of the traditional forms of the 
organization of the educational process ( lectures and seminars); the importance of 
the practical part of the training. Among the different features we found: the 
content of theoretical training; the content and organization of practical training; 
the use of innovative forms and methods; social benefits; the prestige of the 
teaching profession; proper moral education; sufficient financial and technical 
support. 

The detection and analysis of similar and different features in the training of B. 
Ed. at Ukrainian and Chinese universities allow us to form conclusion about the 
expediency of using progressive ideas from Chinese pedagogical universities at 
national and institutional levels. We suggest implementation of the following ideas: 
in the organization of education, the introduction of greater autonomy for 
pedagogical universities in financial and regulatory matters; the intensified use of 
innovative forms and methods of education, information and communication 
technologies in the educational process; in the content of education, greater choice 
in structuring the content of fundamental, psychological-pedagogical areas, 
methodologies, and social sciences and humanities, also practical training 
according to the economic, cultural and social needs of Ukrainian society; 
introduction of the practicum of tutoring; the provision of social benefits that can 
raise the level of teachers’ life standards and thus influence the prestige of the 
occupation. We are certain about the positive results that would contribute to the 
modernization of pedagogical education in general, and the improvement of B. Ed. 
training at pedagogical universities in Ukraine in particular after the introduction 
into the Ukrainian system of these progressive ideas from Chinese practice. 
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